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AfiSTEACT 

The purpose of this project was to provide guidance 
tc EEIC on how to facilitate product information retrieval* 
Informaticn on practitioner needs, on the use of descriptors and 
abstracting procedures, and on alternatives for improving the system 
was gathered and circulated to NIE staff members. The resulting 
document described three alternative ways of improving access to 
practitioner oriented documents and presented draft guidelines for 
writing abstracts. The alternatives were: revising the method of 
descriptor assignment ro produce documents; revising and expanding 
pubtype codes; and creating a separate system for all products, 
programs, and practice documents. This document was then sent out to 
all clearinghouse directors, directors of EEIC search services, and 
others with a request for comments. The responses were summarized^ 
sample abstracts were developed and six recommendations were made: 

(1) pubtype codes should be refined, pilot tested, and refined again; 

(2) inter-clearinghouse ixiconsistency in indexing and abstracting 
should be reduced; (3) guidelines for abstracting product information 
should be agreed upon and entered into the Thesaurus; (4) successful 
computer search strategies for retrieving product documents should be 
available tc all; (5) existing product information systems should be 
considered for cocrdication with EEIC, The above documents are 
presented in this report along with the responses, (DAG) 
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INTRODUCTION 
MD 

REGOra^lENDATIONS 



Tilc pui'..'0;j'.; O:' Lhio .project v/n/j to asciGl; tho DisGeriiination 
Re^ourcco Grou:: (DaG) in providing guiumico to ZRIC on hov/ to 
litatc r>roaucL inrormatiun retrieval. To accomplish this, 
iolxOv/iiir, task::; v/vi.re perfoi^rnod: 

1. Inrorniation viixs gathered frorn a variety of sources 
concernin-. r.ractitioner needs, the aaociuacy oT cux'roirtly 
uscii descrinLors and abstracting procvodures, and altorna- 
tivi;r.. for improving the system. Chicl ^uaong zhc sources 
v/ere responses to a letter sent to all clearinghouse 
airoctors. (Joe Appenuix A) 

2. yin intex-ir.] repcro was vrritter describing the rindings 
resulting from Task 1, and circulated to 1:1 J staff 
members . 

J. A paper ^.^n titled "The 3R1C Systerri and Iractit loner heeds*' 
v/as developed. This document described three alternative 
v/ays of inii^roving access to practitioner oriented docu- 
ments and presented draft guidelines for v/riting abstracts 

The three alternatives discussed ucrc a) revising 
the :;ystem of assig-ning descriptors to prcuuct, program 
cmd [.racticv; documents; b) revising cuid oxpajtiding the 
rub:;ypo coees; c) establishing a separaoc system for 
product, program an;j pi^actice documents. TJie advantages 
and disadvaa tages of jach altciTiativL. \;ei'e discusser: , 
v;iuh th«.' intention of generating dircussicn of tuc ros 



icu. , olhor iiiL-jrojt(;u cover !•■...;.!' 

r',vluv;t.:ri:. r;;oiiLj^-iiirio of Llic r-v .Lo-.,;;rG v/ore a:i.:.o c:al. 

.'ortHM:..! /loLL ;naac -to one cl caririL^I^oujc ai^i 

io:;u-j:: .li^cuG^vd with t;:c oU ^f. (-o- ^prcnuix 3) 

oj.iiilo i..j.;LacL. were »>v-lo;.oj. Lja:joa cii the drart 
M ; h-"! .L!^ .:s Tor abo trae ^ Iri^, (-J-.'.: ::n^-..i.. C) 



.aianax^ '..aj written cI Lho r..:jeonsej lo -a.vsj 
:jtcr;i anu. irac ti ^iu.;' r hccdj. (^'Oe eacc::3 tJ-."-; 



0 rjGporo.;j aiie the author' ov/n cjialy:. i^, 
i:hj uiithor ; rr:3ont3 o:.a r^coninenaationc to DaG. 

luhtv'.;o oodoc; i;huuld oc rr.-riii'. •-■ , eilot toctcd on 
actual, eocamont:^, refine; av;al:;, and then nandateu 
for UGO. 

2hreo alternatives l:ad cam iro::esed for 
imerovlng acce::o te producl, : ro^ruu.i and ^rectice 
doeujrcntG: a) .,e:vi3int:; the Gye:,ae of asGi^,-:ina 
ueGcriptoro; L) r. v.Lsin^ and ce ^mdln^ the eje of 
lubtync codeo; c) ee tabliohin^; oeparato opete:... 

jiu. cv..rwh'.:' i^iin^ choice of the rooioneente (vho^e ■./no 

. , . e. ■ • " 
revicv;ca ane coriiiijOii ^'^^y ca li.-' : / - .:a-> 
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ruvii\Lric aaid o::p<ai).din[:; the u:je 01 Pubtypc coaoc:. 
TlirouGliouk thu reiiponGOG there vrais a ijtalca 
^ri.:roronco Tor ^'lino tuning:" Lne cxistinc oy::tv;r>- 
v/iiich fiiojL rccpondcntLi X'^clt via-^ basically quioc goou — 
ratiier than ujic]crta]:i2ig any draizoir I\o:j{; 
l;}iOU[,;:it a oeparatc Gyatcm for prac titioner-oritjntod 
documents v/as unncccsGary anu un\;.LGC, and that 
a] Lcrin^;,- the system for assienin^ doGcriptors would 
cause more problems than it v/ould solve. 

Respondents agreed that the current Pubtype 
list was loss thcUi adequate, and suggested that it be 
refined through a process of pilot-testing cycles. 
Oncu refilled and proved adequate for use with the 
actual documents with which ERIO is confronted, its 
use should be mandated. Por a full discussion of this 
issue see pages 18-21 and 42-51. 

B. Efforts should be made to reduce inter-clearinghouse 
inconsistency in indexing and abstracting. 

Respondents were interested in imr^roving inter- 
indexer cor.sistency in the assignment of descriptors. 
Cnc-:. again, it v/as felt that "fine tuning^' in the 
use of descriptors v/as preferable to altering the 
system. Kany felt that it would bo helpfi;.! if the 
fhosaur^us were supplomontod with a dictionary contain- 
ing full definitions of all terms, and rv-quc:;tcd an 
expansion in the n-oTiibor and detail of sco;;0 jiotos. 
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.V )iiunbc 01' rcGponuuntG also tMu^i:,03tcd thai an 
incr». c.jL h\ ti.-/ uxtcnt oJ" the uraininc nrovidod io 
indczv.u;:. imu iib:j trac Lors v;ould be helpful . At ; ro^-en 
jOKi'^ clcjarinjiouc JG liavo c-jiteriL^ivo training y.^roQVcup^z 
in ini'j::iri[j and abstraclino, sjid aome have very 
l:':i;:.^^ lra:.ning. Gone 01 the GugGestionG for 
1::.^ rovin^^ coiioiLitency in tivaining are: a) provide an 
i.w.n:v.:;]. tr/iininjj o(.";Goion in a ecJitra]. locauion Tor 
iri':' '^orG rrorr :^11 clearincliouGCo ; "b) Gend a "roa(] 
ji'.ov;" traveling Tron clcarinchcuce to clearin;jhouGe 
to .rovide training; c) provide training package j Lo 
all elearinghoiiGCG . 

tne or tv/o respondents aloO suggest^^d ti:- '::o:\: 
raJlc.il approach of ccntralir:in^j the indexing 
:.:bswracting funetion cither by hL^.vuig j.ndc::ing .i:-;.;. 
.^.b.: :racting done centrally r?.Lti:e:; than by separiLtv? 
jle-^ringhouec^ or by iiaving a central ^ serviC': v^-ich 
,;::v i.ov/vr:. all elearingliouGO abstrao'js for consis -joncy . 

Thu ."iraft guii:.o'l.incs for abstracting product Inforra- 
tl.:: docur;ents .;hould be refined c:aiJ ■ lu^lii icv."^ In- 
. ij^uj. ^ ■ 1.'' '^essjuii,!^ li.- si i. L^al • 

fno Jraft ^"Mnes .■.'or. va:11 -eceived bv th.: 

res- ^ .1 mts. j:o:.t thought they would bo a helpful 
a(h: i Lion to th-:; (;dIC irocoGsing hanual. (doc 
guid.;lincs, pa^jes ip Lo jZ aru: Gampl-.: abstracts in 
App n: i:: d) 
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A 'ucrp. or tcrmLJ Tor ovaluatod or validated materials 
jlioiilu b'j a<:;roed upon by the various clGariughous(is 
iiivj L^nlered into the Thesaurus, 

"Jcrrns su^^jiosted by the clearing-house directors 
ar: valuable additions to the Thesaurus in this area 
v/v-ro : 

jJvaluated Pro^rans 
?icl:i Tested rrograras 
:j^icl',I Testing 
i'vocram ^Valuation 
iJLVionstration Pro^^^rams 
D...i.ionstration Projects 
Pilot Projects 
^.veiaolary Pro^rans 
.;;::e:a.jlary I'roducts 
Validated Programs 

I-iany ros^iondents thought it important th^cv 
bororo .uiy of these terms is entered into the sycxem, 
agreement should be established among t:io clearing- 
houses concerning the precise meaning i'.nd usu cP 
each. (3ee pages 22, 23 and 5l) 

A mcch;anism should bo established Per the e::change 
oP particularly successful computer search strategies 
Por retrieving product, program ^lnd practice documents, 

I^RIC is becoming more and more a mediated system. 
That is, a skilled staff person receives a request for 
information from, a user and transV^tes that rc4uost 
into a strategy for searching the computerized data base. 
Individual searchers often sa.ve particularly successful 
search strategies and sometimes share these strategies 
v;ith other professional search operators tied into the 



uainc computer system. Given the particular problems 
of conducting successful searches of product, program 
and practice documents, it may be worthwhile for ERIC 
to foster the exchange of canned searches among 
search service centers. This could be accomplished 
by any number of metiiods of commimication from circu- 
lating a newsletter or memo to entering information 
about canned searches into the ERIC system itself. 

F. Existing product and program information syabems should 
be surveyed. V/here feasible, ERIC shoiild be 
coordinated with them. 

A number of information systems which deal with 
curriculum materials were mentioned by respondents as 
meriting further investigation by ERIC personnel 
interested in the product-program-practice document 
problem. Among those mentioned were NIMIS, the Xerox 
Cxirriculim Center, and various state curriculum 
information retrieval systems. 

To facilitate understanding of how the recommendations were 
developed, the author presents the balance of this report in three 
parts. Eirst is tne paper, "The ERIC System and Practitioner 
Needs," with its appendixes, exactly as sent to the reviewers. 
Second is the summary of responses and comments from reviewers. 
Third is a series of appendixes containing such documentation as 
texts of letters received and a list of interviewees. 
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PURPOSE 



This brief paper is intended to generate discussion among those 
individuals most concemer) with the ERIC system regarding ways in 
which ERIC could be expanaed or adapated to better meet the needs 
of education practitioners. The desirability of increasing the 
orientation of ERIC to practitioners is widely accepted; it was 
explicitly suggested in three recent major studies of the ERIC 
system."^ This paper outlines three possible approaches to making 
documents on educational products, programs and practices more 
easily accessible and presents sample guidelines for abstracting 
instructional materials. It is hoped that this preliminary 
exploration of possible alternatives will serve as a springboard 
lor further discussion and developmental efforts. 



EKLC 



PROCEDURES 

Background information for this paper was gathered from three 
sources: 1) a questionnaire sent to Clearinghouse Directors in 
April 1S75; 2) telephone interviews with a number of directors of 



Bernard M. Ery, Evaluation Study of ERIU xTQ ducts and 
Services. Graduate Library School, Indiana "niversity, Bloomington, 
Indiana, March 1973. 

P. W. Greenwood and D. M. Weiler, Alternative Models for the 
ERIC Clearinghouse Network . The RAND Corporation, Santa Monica, 
Calif oniia, January 1972. 

Cynthia C. Hull and Judith Wanger, Educational Resources 
Information Center (ERIC) Pile Partition Study . System Development 
Corporation, Santa Monica, California, August 1972 . 
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ERIC data base search services, and 5) a review of research reports, 
ERIC sycteir docments, and related materials. 

Questionnaire . 

On April 11, 1975 a letter was sent to the director of each 
ERIC Clearinghouse. (For the text of the letter and definitions of 
terms, see Appendix 1.) The letrer contained o^uestions regarding 
current practice in the classification and abstracting of educational 
product, program and practice documents and asked for suggestions 
on ho\Y these procedures could be improved. Responses were obtained 
from all sixteen Clearinghouses. 

Telephone Interviews e 

Telephone inteiviews concerning ways in which the ERIC system 

could be improved in providing practitioner oriented materials and 

services were held with a variety of people including the following: 

Gregory Benson, Education Program & Studies Information 
Services, Albany, New York 

William Curtis, Xerox Curriculum Exchange, Ann Arbor, Michigan 

Karen Bowling, Educational Materials Laboratory, Rockville, 
Maryland 

Franlc Mattas, San Mateo Education Resource Center, Redwood City, 
California 

Harry Osgood, Area Cooperative Educational Services, North 
Haven, Connecticut 

Carolyn Trohoski, Research and Information Services for 
Education, King of Prussia, Pennsylvania 

Reviev/ of Documents. 

A number of documents were reviewed to gather background 
information. 

14 

11 



FINDINGS 



Two basic pro'bleins were identified through the procedures 
described above: 

First, ERIC has a disappointingly small collection of 
practitioner-oriented documents. Teachers, supervisors, adminis- 
trators and curriculxim developers seeking practical information 
to assist them in improving ir.otruction require "how to" documents 
rather than theoretical papers. The ERIC system was not originally 
established to meet this need, aaid would require a considerable 
addition of documents concerning educational products, programs 
and practices to serve as a comprehensive resource for practitioners. 

Second, those practitioner-oriented dociments which are 
contained in SRIC are difficult to retrieve. There is no single 
descriptor, or small group of descriptors, which one can use to 
pull all product, program and practice documents on a given subject. 
Rather, there are literally hundreds of descriptors in the system 
used to designate instructional materials of various types an.d 
related practice-oriented documents. 

These two problems^and related problems concerning evaluated 
materials and abstracts, are discussed in more detail below. 

Need for Educational Product, Program and Practice Documents. 

In 1972, Hull and V/anger surveyed a sample of 2,258 educators 
to ascertain the type of information that they most needed for 
their v/ork. Curriculum materials for classroom use v/as consistently 
rated highest. Ninety percent of preschool/kindergarten teachers, 
95/0 of elementary teachers, 90S^ of secondary teachers, 86% of 



adult basic education teachers, 82Jb of postsecondary teachers, 
90% of reading specialists, 88% of vocational educators, 91>o of 
special educators, 74% of librarians (who needed material for 
student seirvices), 83% of principals and assistant principals, 
and 82% of consultants/supervisors/curriculum designers said they 

needed information on curriculum materials for classroom use a 

higher percentage in each case than that indicated by each group 
for any other type of document for any other purpose. The only 
categories of educators who did not rate curriculum materials 
highest were superintendents/school board members; state agency 
staff; researchers; and counselors/psychologists.^ 

Informal discussions in the spring of 1975 V7ith providers of 
DRIC data base search services confirmed these findings. One 
search director stated that teachers and supervisors usually want 
one of two types of information from ERIC: l) practical ideas for 
instruction on a given topic, or 2) usuable instructional materials. 
These practitioners have a need for both documents on instructional 
practice that are contained v/ithin the ERIC collection and abstracts 
of copyrighted instmctional materials available elsewhere. 



Hull and Wanger, op. cit., pp. IV-6 - IV-20. 
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irictrieval of Documents on Educational Products, Programs and 
Practices* 

The ERIC system uses more than 500 descriptors to indicate 
educational product, program and practice documents, (A lis of 
the descriptors mentioned by the Clearjiighouse Directors as used 
by their staffs appears in Appendix 2.) Because the descriptor 
system is not hierarchical — that is, there is no broad term one can 
use which will include all the narrower terms — the user desiring 
only practice-oriented documents on a given subject is faced with 
two choices: l) using several hundred descriptors to be sure of 
not omitting desired documents, or 2) not restricting the search 
by document type through the use of descriptors. 

If the latter course is taken, the resulting list of documents 
often consists primarily of irrelevant citations. Per example, a 
teacher seeking instructional materials for a third grade mathe- 
matics class might well be referred to documents concerning the 
theory of mathematics instruction-, the hioxory of mathematics 
curriculum development projects, and research studies comparing 
the ability of 8 and 10-year-olds to learn fractions, as well as 
to the instructional materials he or she was seeking. 

A number of studies of the ERIC system have ^Tientioned this 
problem and suggested approaches to solving it. Pry recommended 
coding documents by type.^ Greenwood and Weiler suggested that 



Pry> op. cit, 
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classification ox dociiments by type or intended audience v/ould make 
the retrieval process much more efficient.^ Hull and V/auiger 
explored a number of possibilities for partitioning the j^RlO file 
and particularly recommended partitions which v/ould ease access to 
practical instructional inf ormat."" on. ^ 

A system of Publication/Dociment Type Codes has nov; been 
developed, but it has serious flaws inhibiting its use to remedy 
the retrieval problem for education product, program and practice 
documents. (See discussion below.) 

Retrieval of evaluated Materials. 

A subsidiary problem exists for practitioners seeking only 
instructional materials v^hich have been field tested or evaluated. 
There are no descriptoi-s in the system to designate such materials. 
The user must read through the abstracts o all the instructional 
materials elicited by a broader search to find those which have 
evaluation data. 

Abstracts . 

The abstracts of education product, program and practice 
aocumcnts may or may not contain the type of information the user 
most desires. The guidelines in the ERIC Processing Manual con- 
cerning the v/riting of abstracts of instructional materials are 
vague, leaving a greer deal of discretion to the individual 
abstractor. The guiaelii.'^s do not, for example, specifically 
discuss how to ab3tract a -cested educational product. This leads 
inevitably to great variation from clearinghouse to clearinghouse 
in the writing and abstracts of instructional materials, 

4 

iJreenv/ood and ;/ciler, op. cit. 

5 

. -^Hull and v/anger, op. cit.' IS' - 



On the following pages three alternative strategies for 
retrieving documents on education products, progrrms and practices 
v/ill be discussed, A separate section will deal //ith the special 
problem of retrieving evaluated materials, and guidelines will be 
proposed for abstracting educational product, program and practice 
documents, 

DISCUSSION OP AlTliTRNATIVE STRATEGIES . . 

vrnether or not the ERIC collection of instructional, materials 
and related practitioner-oriented documents is greatly expanded, 
those materialG currently in the system could be made more easily 
accessible. Three alternatives are discussed below: l) the 
standardization of descriptors, 2) the revision and expanded use 
of Pubtype codes, and 5) establishment of a separate system for 
curricul'jm materials. 

Standardization of Descriptors, 

The ERIC Thesaurus currently contains himdreds of descriptors 
for educational product, program and practice documents. 
Appendix B contains 'a list of all the descriptors mentioned by 
clearinghouse direc .ors queried concerning the descriptors used by 
their staffs for such documents. There was substantial variation 
among the clearinghouses ^'n the descriptors chosen, but they fell 
primarily within the following five ERIC Group Display categories: 
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CURRICULUM 

INSTRUCTION 

TECHNIQUES 

PROGRAMS ^.r^^^6 
AUDIOVISUAL MATERIALS AND METHODS^ 

Perhaps these five tenns could he used as "standard" terms 
applied to all product, program or practice documents. That is., 
all such documents would he required zo carry one (and, ideally, 
only one) of these five descriptor-. Eor example, curriculum 
;.:at,crials _ r a modem l£ '"^^n^- coTirse would have "Curriculum" 
as a aeycriptor as well as "Modem Language Curriculum." 

Using this system, a practitioner could he sure of ohtaii;ing 
all curriculum loaterials in ERIC on a given subject hy ueing i;he 
descriptor "Curriculum" in the search. The user could obtain all 
education product, program and practice documents in ERIC on a 
given subject hy using all five "standard" terms together. And 
hy restricting the search to only documents which had those 
descriptors, many irrelevant citations would he avoided. 

The advantages of this strategy are the following: l) it 
would use descriptors already in the Thesaurus; 2) it would employ 
an organizational scheme, the Group Displays, which already exists 
within the system; 5) it would he relatively simple to operate 
and tc imderstand. 

The drawbacks to this strategy are: l) it would be only a 
partial solution to the problem. It still would not fully separate 



descriptors used for education products appeared in, all five 
oatptrories and programs and practices had descriptors which 
aSel?ed Si the^ategories ex.ept AUDIOVISUAL MATERIALS AND 
METHODS. (The complete lists of these Group Displays appear m 
Appendix B.) 
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doctunentG v/hich are inst3ructional materials from those v/hich are 
about instructional materials; 2) it would require use of a 
hierarchical organ 1 sat ion, v/hich is contrary to present sisRlG 
•::ollcy; 5) to be effective, it v/ould require a revision of the 
descriptors applied to documents already in the ERIC collection. 

Use of Pubo?/nPQ Codes. 

A system of Publication/Document Type (Pubtype) Codes has 
recently been developed for ilRIC (see list of codes. Appendix 3). 
TliO basic idea behind these codes — that each docuiaent in the iiRIC 
collection can be identified by publication type as well as by 
subject — lends itself nicely to tl|e design of a strategy for easing 
the accF^sjibility of product, program and practice documents. In 
theory, v/j.th each document assigned a Pubtype tag, instructional 
materials could be efficiently retrieved by using the descriptors 
to identify the subject matter and the Pubtype tag to restrict the 
search to the type of documents wanted. There are problems, however 
v/ith using the current coding system for this purpose. The cate- 
gories are not appropriate. 

i'or example, Pubtype B is used to identify "books, monographs, 
textbooks, programmed texts, etc. (not otherwise classifiable) • " 
Even disregarding the '^etc.^, this grouping causes problems for the 
practitioner searching for instructional materials. Textbooks and 
programmed texts are instructional materials, v/hile books and 
monographs usually are not. Thus, restricting a search to docioments 
marked Pubtype B v/ould yield some ci'^ations v/hich are instructional 
materials but many which are not. 
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On the other hand, the distinction betv/een Pubtype C 
("curriculiim guides; curriculum materials; teacher-developed 
materials; Icaboratory manuals") and Pubtype G ("guides; teaching 
guides; resource guides; study guides; administrative guides; 
leaders' guides; manuals; training manuals") seems difficult to 
fathom. Presumably the practitioner looking for teaching 
materials would use both of these Codes, plus B, A, K and perhaps 
0 and Q. 

The system, obviously, was designed to servL^ some other purpos 
for -cracking document types and not for utilization by practi- 
tioners seeking instructional materials. An alternative system 
based on this idea, however, would address practitioners' need;s. 

To maximize ease of access to practitioner-oriented materials, 
a two-level coding system for publication/docment type could be 
developed. 

Level 1 : a separate code for each document type. 

A system of codes might be developed so that each type of 
dociiment — from textbook to monograph to map — has its own distinct 
code. Por example, a partial list might look like this: 



Document Code 

textbook 10 

programmed text 12 
.......... 

monograph 23 

** 

curriculum guide 50 

laboratoiy manual 42 

.....«*>... •* 
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Using these codes, the user desiring only programmed texts or 
only curriculum guides could retrieve just those types of documents. 

•This system by itself, however, leaves two problems unsolved. 
First, the user who v/ished to retrieve all instru.ctional materials 
on a given subject v/ould have to use possibly 20 or '-jO different 
pubtype codes to achieve a comprehensive listing, which is rather 
inconvenient c Second, the practitioner v/ho desires to retrieve 
docuiaents v/hich describe educational programs and practices, but 
which arc not themselves instiructionil materials, still has diffi- 
culties. To deal v;ith these tv/o problems, the system might contain 
a second level of coding. 

Level 2 : general categories . 

Each document, rn addition to being assigned a pubtype co.de 
as described a.bove, might also be coded as a member of a larger 
category of documo-it types. 'Fox example, a partial list might look 
like this: 

CateA'ory Code 
instiTuctional materials X 

docuiaents describing instructional 
urograms ajid practices, but not 
themselves instructional 
matei^ials Y 

o uher Z 



Under this oystom a programmed text wotild be coued X12, while 
a nonograph dcocribing thc^ use of progranimod texts in classroom 
instr^lction would oo coded Y25 (tv/o-digit codes are from sample 
list on page lO) . ^ 



i'h.L' A ( insiructional laaterials) code v/ould seem to be 
particularly uooful. Doctuiients are fairly readily identifiable 
ac beins insc.^-ac uional naterialc or not, and this would provide 
convenic .t accocs to instructional materials as a group. As a 
side Dcnefit, researchers may find it quite useful to have the 
or.rosite search capability, that is, the ability to retrieve only 
txiose QocurnentG on a given subject v/hieh are not instructional 
.'i'.eroerials . 

The Y code, or code for documents about educational programs 
:jiia practices, night be useful but raises certain difficulties. 
Ti Liight be difficult to define the boimdaries of this category. 
Kany research papers have implications for classroom instruction 
nci\cioacd among their findings, for example, - and theoretical 
eso.-'ys conetinies contain some practical ideas for instruction. 
..uocher or not there is a sufficiently large collection of distinct 
".rogx-am cuid practice dociimcnts — and v/hether or not there is suffi- 
cion'; :;omanri for searching just those documents, distinct froiT 
coarciiing by subject m.atter — v;ould seem to be a questi.:ii . f.ich 
roc:uiro'j further research. 

/. Scnarate System for Instructional Materials. 

A thirf' possibility for easing access to instructiona.l materials 
v.'oula be the establistoent of a separate document system :iust for 
such materials. The problem here, of course, v/ould be the extent 
bo vmich this v/ould cause duplication and waste. Since there appear 
to be v/ays of improvi]ig the present system through fine tuning, 
t::.';ro may not be caiy need for .seeking more drcuaatie alternatives. 
However, this is a possibility and is worthy of exploration. 
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Retrievinr .^Valuatcd Products > 

Among the many instructional materials documents in the ERIC 
collection are some v/hich contain data on their effectiveness as 
instruments of instruction. These data vary from results of simple 
field tests conducted by the developer to elaborate third-party 
evaluations. 

At present there is no v/ay to retrieve these documents as a 
group. There are no descriptors in ERIC for "field tested," 
"evaluated" or "validated." There is a demand, hov/ever, for the 
ability to retrieve such documents. Curriculum developers, 
researchers interested in product development, and teachers and 
curriculum supervisors concerned with demonstrated effectiveness of 
materials seek instructional materials documents which contain 
effectiveness data. 

The problem of accessing these documents can be solved through 
any one of the three systems described above. 

A. Descriptors 

One way to provide access to these documents is to add a ne\7 
descriptor or descriptors to the ERIC thesairrus. \lhen queried 
concerning the need for new descriptors in this area, the clearing- 
house directors responded that such descriptors were needed and 
suggested the following: 

Evaluated Programs 
Field Tested Programa 
Pield Testing 
Program Evaluation 
Demonstration Programs 
Demonstration Projects 
Pilot Projects 
Exemplary Programs 
Exemplary Products 
Validated Programs 

Z5 
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i.crnap:j jiujt ono descriptor indicating the presence of 
oi*rc':^::ivcno33 aata could be entered into the system aiid applied to 
-v.l 1:: j-:riic'Lional r.iacorials docijinents containing such data. 

.:3 . .ib'cype codes 

... :rjzzox?i 01 pubtyp* cocies desi^picd specifically for improvin 
acicoss to ins oructional materials v/ere instituted, then the presence 
or absence of of icctiveness data could be indicated in the coding 
systen. This could be done by providing separate detailed document- 
typi: codes to materials with such data or by 'developing a separate 
/^cnurai category for such documents (for ex pie, instructional 
materials v/ithout effectiveness data v/oula "^oded X, while those 
with effc .iveness aata v/ere coded X'). 

U. iJeparate system 

If a sG;.)arate system v/ere created to deal v/ith instr ctional 
.aatorials, 'ohe neoa for differentiating those with effectiveness 
.ata from taose v/ithout v/ould need to be one of the problems dealt 
v;iLn in. ohe original design of the system. 

Ai3uTi<ACTi;[(; J0GUi':::ilf3 CONCi:;i^TING INSTRUCTIONAL MTiiRlAlS 

The follov/ing section will reviev/ the guidelines for abstrac- 
lLn,j instruc tionai materials now in the I'JHIC Irocessing Manual, 
aiscuss suggestioiis lor improving the abstracts given by rJKIC 
CJ.oar Lnghouso Directors, and present a draft of possible nev/ 
.Tuidcliacs . 

The xroccssing Mmiual contains geucral guidelines on 

M.bst-iv':.o tinr and brioi :.raggestions specific to abstracting certain 
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types of instructional materials. These guidelines leave a great 
deal of discretion to the individual abstractor confronted v/ith 
an educational product or other types of classroom materials, 
resulting in wide variety and inconsistency in the abstracts of 

« 

instructional materials entered into the L'RIC system. 

I'he basic information concerning abstracts of instructional 
materials given in the Manual is as follov/s; 

Abstracts for instruction- 1 materials should be INDICATIVE; 
that is, t T should concentrate on the scope and format of a 
docume:.t rather tiian on its con ent, and should be written from 
the viewpoint of an informed observer. This format is in contrast 
to that suggested for the moimTIVJi abstract, recommended for 
research studies and theoretical papers, in which the abstractor 
is urged to concentrate on content and v/rite as if he or she v/ere 
,the author presenting an objective summary of the paper. 

Typical categories of information contained in an abstract, 
the Manual suggests, are subject matter, scope and purpose; 
publication/document type; the author's viewpoint or bias; intended 
audience; relationship to other works; intendad use; special 
features; results or findings. 

A limit of 200 v/ords per abstract is given and, for INDICATIVE 
abstracts, the use of the passive voice and present tense are 
recommended. 

The following specific guidelines are given for abstracting 
certain types of instructional materials:''' 

7 

ERIC Processing Manual , p. 206. 
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Curriculum Guides^ Teacher Guides. These usually 
require INDICATIVE abstracts, which should contain: 
(l) subject area and grade level of the curricular 
material, (2) specific objectives of the course, 
(5) unit areas of the course, (4) particularly 
interesting methods used, and (5) supplementary 
activities and materials suggested. 



Program Descriptions/Administrative Reports. 
These usually require INDICATIVE abstracts, which 
should contain: (l) objectives of the program and 
identification of the target population, (2) types 
of special teachers ajid ther personnel and number£ 
of classes or students involved, (5) means or suggested 
meajLS of carrying out the program, including any sort 
of community participation problems, and (5; to-date 
progress of the prograjr with expected changes in 
future plans, or, if the program has been completed, 
conclusions or evaluations of the program's 
effectiveness. 



Textbook/Instructional Materials . These usually 
require INDICATIVE abstracts, which should contain: 
(1) objectives of the text, including target student 
population, (2) description of the general nature of 
the subject matter, and (3) special methods used in 
meeting objectives, including notation of illustrations 
and accompanying activities. Recounting specific 
textual material is not necessary, unless doing so will 
explain methods used in achieving objectives. Tests 
or measurement/evaluation instruments, accompanying a 
report as supporting documentation, may be analyzed 
out as a separate accession. The TM Clearinghouse 
may be consulted if there are questions relating to 
such material. 
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i:;UIC Clearinghouse Directors were queried by letter regarding 
the desirability of refining the guidelines for abstracting instruc- 
tional materials — specifically for educational products, prograjns 
and practices — to achieve more nearly standardized abstracts 
geared to the needs of practitioners. Most agreed that this would 
be a desirable goal. Their suggestions for the information which 
should be required to be included in an abstract fell into the 
following categories: subject, target audience, format, effective- 
ness, cost ajid other information. Listed below, following each 
topic heading, are the specific areas suggested for inclusion by 
the Clearinghouse Directors. 

SUBJECT: major subject are.. / concept / orientation / 
objective / model or philosophy / why developed 

TAiiGET AUDIENCE: grade level / age / ■i:)rof iciency level / 
scope of target audience 

FORI^IAT: type of document / level of detail (how much has to 
be supplied by the teacher) / medium / options / to be used alone 
or v/ith other materials 

EFFECTIVENESS: outcomes / evaluation / internal or external 
evaluation / context in v/hich tested / student assessment / benefits / 
availability of information on effectiveness / location of program 
and its duration 

COST: installation cost / cost per student per year / needed 
equipment / needed staff training 

OTHER: references to related documents / preview and review 
options / ordering information / names of distributor and developer 

ERIC 



A teacher, administrator, or curriculiun developer searching 
the j^llIC systera for information on instructional materials is 
most likely to be seeking either ideas for teaching methods or 
fully developed materials which can be purchased and used in the 
classroom. In either case, the practitioner has several decision 
criteria in mind. Some of those criteria are definitive or 
absolute: that is, unless they are met, the practitioner will 
reject the product. Other criteria are subsidiary or contributive, 
i^hey are important in the practitioner's decision, but one of them 
by itself v/ill determine that decision. 

The goal of the abstract writer is to address the definitive 
criteria first and the subsidiary criteria second. That v/ay, the 
practitioner's time is saved because abstracts for materials which 
do not meet the definitive criteria may oe discarded after only a 
partial reading. 

ObviouG]y, there can be no foolproof set of rules for deciding 
what information should be in an abstract and in what, order. One 
person's subsidiary criterion may be another person's definitive 
one, and to include all the potentially relevant information is 
irnpossiole. 

The follov/ing dr. guidelines for witing abstracts of 
educational products are based on the investigation and analysis 
described above and are intended to seirve as a springboard for 
discussion and research. 

The question of v/hat information is of most value in an 
abstract v/ould seem to call for empirical investigation. Perhaps 
a sample of practitioners could be asked to rank order a list of 
topics, such as those listed above, in the order of their importance 
in an abstract. on 



Guidelines^ for Abstracting Documents Concerning: i^'clucational 
Product, rrogram and Practice Documents, 

jjJducation practitioners — teachers, supervisors, administrators — 
frequently seek information to assist them in classroom instiruction. 
Tv/o types of documents in the iiiKIC collection are particularly 
helpful to this grou]) of users: documents which are actual 
instructional materials o^id documents v/hich descrj.be insti*uctional 
prot.jrams and practices. Both types of documents appear in great 
variety, '/hat they have in comiaon is their practical ^'hov/ to" 
oricntriticn. Users scelcing these documents v/£int to knov/ if the 
product or program described v/ithin will meet the specific 
instructional needs v/ith v/hich they are concerned. The abstract 
should help the user screen those documents which would be suitable 
from those \mich would not. 

In v/riting such as abstx^act, the abstractor should tvy to 
answer, as effectively as possible within the 200 word limit, the 
(uiestions a practitioner seeking materials for classroom use v/ould 
be likely to ask. The following guidelines suggest seven such 
questions — concerning subject, target group, special attributes, 
format, costs, claims of effectiveness, and related materials — 
and note the types of information which could be included in the 
abstract in ajasv/er to each. 

1. SUBJEO'f 

Question : Are these materials relevant to the subject/content area 
I v/ant to teach? 
The first question to be ansv/ered regards consent. Presuixibl^;', 
the descriptors used to search for the document provide a starting 
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point, "but the first sentence in the abstract should elaborate, 

defining the range and depth of content coverage. If not 

indicated in the document title, the product or program name 

should appear. For example: 

This text surveys American history from 1700 to 1900 with 
emphasis on political developments and social customs. 

The Plymouth Career iiducation V/orkbooks focus heavily on 
tasks associated with specific jobs, primarily jobs in the 
manufacturing and service sectors. 

2. TARGi!.'T AUDIji:^ICii 

wuostion ; Are these materials suitable for the intended learners? 

The abstract should state the age, grade or proficiency level 
of learners for whom the materials are designed, and any additional 
special characteristics (e.g., bi-lingual, gifted, rural). For 
example : 

The games described are for children ages 8-12 with normal 
physical skills and some experience with basic gymnastics. 

The basic lessons are designed for third grade students 
reading at or slightly above grade level. Supplementary materials 
are included for more advanced students. 

':>. iDpKCIAL ATTRIBUTiiS 

Question : V/hat is special about these materials? 

V/hat might the user find particularly interesting about the 

materials? Among the possibilities: 

- the instructional principles or rationale upon which 

the materials are based 

The lessons are based on the belief that the student can best 
learn about differences in musical style by attempting his or her 
own composition in each style studied. 
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- the roic or th(.' instructor 

The ooacher does not visibly direct the course of the 
experiment, but serves as a facilitator. 

- the role of the learner 

The students are expected to actively P^'^^tlcipate in the 
selection of the scripts to be enacted, 

- methods or techniques 

Value problems are explored through role playing techniques. 

- goals or purposes 

The goal of these materials is to reduce sex stereotyping 
of occupations. 

- parent or public involvement 

A key element of the program is the involvement of local 
representatives of business and industry. 

4. FOmT 

Question : Vfhat form are these materials inl 

Is it a book? A set of mimeograph masters? A programmed 
text? A multimedia kit? In addition to type of document, other 
information about format the user may want to know might include: 

- can the materials be used alone or should they be 
supplemented? 

- must the lessons be used in the order given, or can 
one pick and choose? 

- are there a variety of options for use described? 

- do the materials contain assessment instriments? 

For example: The package consists of five filmstrips with 
discussion guides. They are intended to be used in order, and to 
supplement a standard driver training progr^^m. a 20-question 
multiple choice quiz for assessing student mastery is included. 



i^hc self-contained science kits contain all the materials 
liocor.sary for the experiments. They may be used individually or 
as a seriec. 



J. (jOGTLi AMD Pllh:Ri^X^UIi]ITi;S 
cgioution ; Pan I afford this? 

The uGcr will v/ant to know all of the associated costs of a 
product or program. If the followin^"^ types of information are 
available, they should be noted: 

- cost of expendable -^^laterials 

- cost of reusable material^"; 

- special equipment needed 

- special facilities needed 

- required staff training 

- outside or specialized personnel required 

- organisational requirements (e.g., scheduling) 

- special services (e.g.y -oraiisportation) 

- time requirements 

i^'or example: The prograni is designed for 15 two-hour periods 
01 instruction and requires a centrifuge. The reusable guide books 
--re .^6 per copy. The expendable wor':choets cost $3 per student. 

The program requires tha.t pa.rt: '.--ipating students spend all day 
tv/o days a week for a semester working at a job in the food services 
j'xuxd. 

6. i:;±TECTIVENESS 

v^uostion : Are these materials effective? 

If the materials contain claims of effectiveness, or claims 
01 other positive attributes, v/hich are backed up with data, this 
Gnould be noted in the abstract. The abstract should indicate the 
tyvo 01 data which is offered to support the claims. On v/hom were 
tac laaterials tested? In what ways v/as their achievement measured? 
,;as zhc evaluation done by the developer or by an outside party? 



The clevoioper iicld tcGtcd the materials v/ith 100 fifth 
^•';ra,de Gtudonto in three suburban cchools. She presents evidence 
that the students in the LIGHT program achieved significantly 
hi^hor scoroo on thn V/ord Mrianing and Paragraph Ileaning sections 
oi' the dtandrord Aohioveiuent Tests thon did a control group. 

Other tyi^C'ij of ol;iims v/hich may be notev/orthy include: 

- Gocial fairness 

The author claino that illustrations and text references have 
been screened for both gox and race bias and found to represent 
both sexes and minority races in equitable proportion. 

- replicability or transportability 

The p'^'Ogram v/aG implemented successfully in five different 
school districts without the assistance of the developer. 

- careful product development 

The materials were refined through four cycles of field 
testing^ v/ith center city children^ and revision. 

7- r^!]laTi:;d mtehials 

Question : Is this v/ork part of a series? 

Curriculum materials oftentimes come in series. If this is 
tiiie of the document being abstracted, that feature should be noted 
and references given to the other documents in the series. For 
example : 

Other u:tiitG developed as part of this project are "Solar 
jJ^iiergy and You'' (liD 000 000), and ^'Hydroelectric Power and You" 
(/JD 000 000). 
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2. jGi'liiitiono 01' Prpduct, 
Proc_'a;.i and i'l'acticc 
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April 11,1 'V/r, 



^-'a r* iTC ^"'1 t^a r i H' iSP I'M rec tor: 

■p.^> !•;!•■ T^': syniom v/ar^ i^r h--, 1 na 1 1 y en 1 abl. 1 slie^l l.o deal wMn * nf '^r:na M '>n 
oc^no-Tn I nrr; p^ncatlon researcli. Tncreas Ini^ly . liowever, the Gys^eiTi 
! ,s also belri/^^ aaker] lo serv^^ the needs of education practitioners 
:''~'r information concern inr^ Instructional products, programs and 
r^r-^. 0 r 1 ces ^ . T am currently worklnf^ under contract with tlie 
idvloion of ocliool Practice and Service of the National Institute 
of rsducation to r^ather sur-^.^^es 1 1 ons for ways In which the ERIC 
system mi.^^ht improve ease of access to product and program 
* n rV 'Tma 1 1 n . 

! v/-';ld appreciate any and all su^r^estlons t:hat you and ycur 

^arT mi;';ht have concernl7lg possible Improvements along these 
l!nr\s 1n the Information retrieval system. Drafts of sugr^,ested 
v^M/inlons 1n or additions to the system will be circulated to 
you for comment. Tiie following types of information from your 
o-aff would be particularly helpful to us in drafting recommendations: 

1 .DESCRIPTOR^: 

a) V/|]at descriptc^ra do you use to designate instrtjc ti onal 
produc ts ? 

b) Wnat descriptors do i.ise use to desip'nate Instructional 
rrograms and practices? 

c) What additional descriptors. If any, would help system 
users retrieve product Information? Program and practice 
1 nf orma 1 1 on? 

d) What additional descriptors. If any» would help 
system users retrieve information about exemplary produces 
or pro.':r3ms, particularly ihose f^r which field testln-^; 

or evaluation data are available? 

2. Arc/. RACTS 

a) What :':uidel1nes do you follow In writing abslrads 
of Instructional products? Of programs and pracMces? 
(Pl'^^ase send samples, if possible.) 

b) ln v/i^^ai v/ays could the abstracts be Improved to lielo 

a practitioner decide which products, programs and practices 
to pursue further? 

c) What ad iitlonal Infurmat-'on abou'l exemplary products 
or pr0:^rams » particular'', ihose for v/hich field test or 
evaluation data are ava i ■ >!ble, should be included in the 
abstract? 

3. :;hRSY3TEM.> 

a'lDo you use any subsystems or supplementary systems to 
classify r^roouci:, program or practice Information? If so, 
ol ease describe . 
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'or definition of product , program and practice please see attachrnen 



b)What, if any, subsystems or supplementary systems do 
you think would be helpful to practitioners interested 
in product, program and practice information? 

Any additional ideas or suggestions you may have would be deeply 
appreciated. Please send all replies to me at the following 
address: 6723 Tov/ne Lane Road, McLean, Virginia 22101. Thank 
you for your assistance. 



Sincerely, 
Dr. JoAnn M. Steiger 



-, / 



.'or U.f. i'ur o:m';: oX Li;i;j :>ti.^y, .;.*oLlov/.i;n; . u *;:l'.Lai. u i.oiKj havci 

A lie L.j : i<: :.n;;ll)lt^ lu AA ov :i:oi\'' of iloM::; 0.;.* i>u,:l:r;Lo- 

biori:.. ! Lt: ; i vm ij^ii J.:: b :::icaliy ;,JCjj.r-coinainou a.n.ci Lrari:; ,^or tab!: 
A 1 r..; . L L-i !'. La. xa.. on c;.\rcer o pj)or tunitl:;:: iri cl(?ctronic.. v/oulu 
a .^i/oavK:. 

A . ro. iiu.:.: i'j a a . u ba:;aatic ol' oroccuvar'oy lor iiv^tvxxction 

or adi.iinic ura tier. coriLjiL; tiu^; ol* i\ nvanbor o± coiripoiionts but lorrairio 
ci. coiieoivo v/holc, rro[;vari\ may or may not have accoinpajiyin:;- 
inatructioriai inatorialG, i^'or our jJurposeG, a lorogr'am ia considerea 
to be i'. aya'bCn triat camiot be rerlicatcd v/ithout aaGiGtajLCO. (A 
arorra::i v/iiica i/. t.aC'ia.t^'ud ao as to bo soli'-containcd ajui ora^AS- 
acr Labia can uo ooiiaiciaroa a T)roduct.) A autailed .ua.n ior 
ua^-raaiaj aiaaaiX)ori.: v;oiilo oc a pro^raia. 

- a-racticv la a L;iacrcto element ol inabnictional nieta.oa or 
avaiiiniat-rat ive ..roeocaare. Ijain^ raa^G to teach mathoiiiatica v;oul vd 
be a aracoico. 
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JcGcriK/uorj Used .i.'or iMiuc::\l;j.oii 
rrocuct, rro,;x'arri aiui iractico Jociuacnts 
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The following pages contain the group displays from 
the ERIC Tt-iesaurus for the terms CUR.^ICQLUT^, INSTRUCTION, 
TECIIMTQUES, PROGRAMS and AUDIOVISUAL MATERIALS AND ME'fflODS. 
Descriptors marked with a check were mentioned by clearingl-iouse 
directors as being used to describe educational prod';cts, Descrlp 
marked with an x were mentioned as being used to describe educatio 
progi'ams and .ractices. 

Following :he group displays is a list of the descriptors 
which were mentioned by the clearinghouse directors but which 
are not members of one of these five group displays. 
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A[ 050 XudMMMjal Mairnib and Metfiods 

^'PSORNE TELEVISION 

A.NjVATiON 
I^^^OIOVSI A.. AiDS 

AjDiOViSoAL COMM'jNiCATlQN 
/^O OVISUAl OR0uPA^^S 
V^'.-^O'NS^Ci^CriONA^ A:OS 

3RCADCAS" TELEVISION 

>^.-ASSROCV VIArLRiA.S 

''.'jlC^ --E-iEN'i'lON 

.".'^ /SiCN 
CwWF.CiClAL 7ELEViS".N 

: - j-Avs 

O-A^ ACLiSS N»^ORMA''Or< SY5TL^/1^:. 



1/^ 



^^A;)ir) 
'ElE . 'S-ON 
-^AN'CA^ AID-. 



* h ' 



^ /KO Sr-.- 



'• VISION 



GRAPHS 

MtfNOWRlTiNG MATERIALS 

' "^bS^ks'''"' VOCABUL^RV 
^f<'STORY TEXTBOOKS 
HOLOGRAPHY 
HORIZONTAL TEXTS 
^^LUSTRATIONS 
t^NSTRUCTIONAL AIDS 
t^STRUCTlONAL FILMS 
l/TNSTRUCTIONAL MATERIAL^ 
INSTRUCTIONAL MEDIA ^ 
INSTRUCTIONAL TELEVISION 
INSTRUCTOR CENTERED TE EV;S,PN 
KINESCOPE RECORDINGS 
U^BORATORY MANUALS 
uWNGUAGE Aids 

LANGUAGE RECORDS (PHONOGRAPHj 
UARGE TYPE MATERIALS ^'^^^'^^ 

MANIPULATIVE MATERIALS 
cxIWAPS 

6^Ass Media 

MASTER TAPES (AUDIO) 
MATHEMATICS MATERIALS 
MECHANICAL TEACHING AIDS 
^HDIA SELECTION 

microfiche 
Microfilm 

Microform reader p.rinters 

MICROFORM READERS 
MICROFORMS 
VICPOREPRODUCTION 
MUL^CHANNEL PROGRAMING ' 
LVGLTCJLTURAL TEX-30CKS 

OPSN Circuit TELEvsiON 

U^^' cNTA'^iON MATERIALS 

Overhead television 

tx^ONOGPAPH RECORDS 
o^mONOTAPE RECOPDiNGS 
PHOTOGRAPHS 
-■C^CRiAl S^IMUL 
U^RCG^AMED MATcp'^^^g 
^-^'^CG^AMtD TEXTS 
P'-:0GR.\V1iNG (BROADCAST) 
^CTOCCL MATERIALS 
9lC 'tLEVISlON 

- Nt' f:f^AW!NGS 



■ CONCEP" Fl|,.M5 



kaise:: 
--:a,^,^ 

.•C'jN 
»--<^LND FILMS 

:>CvND 'RACaS 

SPLC.Al EFFf ,-'<; 
l^^ 'OENT OEvhLOPED MAT£p,alS 

iTLOrV" WHITING MOf^k S 
i^-PPLEMI NrAWY rrx:300KS 
»^LK'NG 8J0/\S 
t^PE RECORDINGS 
UJ^CHE,^ DEVELOPED MATERIALS 

A'iAlhinlj Machines 

^EllGRAPHjC MA^t^RiALS 
TELEVISION 

TELFVtSlON COMMERCIAL^ 
'cLEVlSlON VIEWING 
l>:XTBOOKS 

t^iREE DIMENSIONAL AIDS 

TRANSPARENCIES 

VERTICA!. TExr-:j 
iM^tO .ASSLTTE SYSTEMS 
i^OtO TAPE RECORDINGS 
^^SUAl AIDS 
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' ACCELERAf to COUKStS 

uACTtVlTY UNITS 
AFRICAN AMERICAN STUDIES 
AMERICAN GOVERNMENT (COURSE) 
ARITHMETIC CURRICULUM 
BOOKKEEPING 
BUSINESS ADMINISTRATION 
BUSINESS ENGLISH 
BUSINESS SUBJECTS 
COLLEGE CURRICULUM 
COLLEGE SCIENCE 
CONSUMER EDUCATION 
CONSUMER SCIENCE 
CONVERSATIONAL LANGUAGE COURS 
fS 

CORE COURSES 
CORE CURRICULUM 
CORRESPONDENCE COURSES 
vCOURSE CONTENT 
COURSE DESCRIPTIONS 
COURSE OBJECTIVES 
COURSES 
CREDIT COURSES 
CURRICULUM 
CURRICULUM DESIGN 
CURRICULUM ENRICHMENT 
t-<URRlCULUM GUIDES 
CURRICULUM PROBLEMS 
EDUCATION COURSES 
ELFCTIVE SUBJECTS 
ELEMENTARY SCHOOL CURRICULUM 
ELEMENTARY SCHOOL SCIENCE 
ELEMENTARY SCIENCE 
ENGLISH CURRICULUM 
^XENRICHMENT PROGRAMS 
ETHNIC STUDIES 
^/EXPERIMENTAL CURRICULUM 
FELLOWSHIPS 
FLES 

FLIGHT TRAINING 

FUSED CURRICULUM 

GENERAL SCIENCE 

HIGH SCHOOL CURRICULUM 



SECONDARY SCHOOl SCIENCE 
SHOP CURRtCUlUM 
;CHORT COURSES 

SOCIAL STUDIES 
fcSOCIAL STUDIES UNITS 

SPEECH CURRICULUM 

SPIRAL CURRICULUM 
XA^ATE CURRICULUM GUIDES 
XSTUDENT CENTERED CURRICULUM 

STUDY ABROAD 
l^UDY GUIDES 

SUMMER SCIENCE PROGRAMS 

TEACHER EDUCATION CURRICULUM 
^ UfCACHlNG GUIDES 

TECHNOLOGY 

TELEVISION CURRICULUM 

TEXTBOOK CONTENT 

UNGRADED CURRICULUM 

UNIT PLAN 
^^ITS OF STUDY (SUBJECT FIELDS) 

URBAN STUDIES 

VOCATIONAL AGRICULTURE 

WOM£NS^IUQi£S 



HOME ECONOMICS 

HONORS CURRICULUM 

HUMAN RFLAMON^i UNIlS 
U^DIVIDUALIZED CURRICULUM 

INSERVICE COURSES 

INSTITUTE TYPE COUR'^jES 

INTEGRATED CURRICULUM 

INTELLECTUAL Dr.ClPLlNES 

INTENSIVE LANGUAGE COURSES 

LABORATORY TECHNOLOGY 
LANGUAGE PROGRAMS 

LIBERAL ARTS 

MARKETING 

MATHEMATICS CURRICUl UM 

MERCHANDISING 

MILITARY SCIENCE 

MILITARY TRAINING 
MODERN LANGUAGE CURRICULUM 

MODERN SCIENCE 

NATURAL SCIENCES 

NONCREDIT COURSES 

OFFICE PRACTICE 

PHYSICAL GEOGRAPHY 

PHYSICS CURRICULUM 

PRESCHOOL CURRICULUM 

PRETECHNOLOGY PROGRAMS 
^PROGRAM CONTENT 
X PROGRAM LENGTH 
L4*R0GRAMED UNITS 

PUBLIC SPEAKING 

RADIO TECHNOLOGY 

REMEDIAL COURSES 

SALESMANSHIP 

SCIENCE COURSE IMPROVEMENT PRO ^ 
JECT 

SCIENCE COURSES 

SCIENCE CURRICULUM ' 
riClENCE PROGRAMS - q 

*^SCIENCE UNITS 4 ^ 

SCIENCES 
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2/0 ^nMrucaon 

ACADEMIC ENRICHMENT 
A^rtLERArrO PROriRAMS 

<>r<jr);' •visuAi iNsfPucnuN 

AUf/'M;Rv rRAlNIN(i 

4p#><:Al/^^MNSrR•iCIl^)NA|. programs 

Hlf H.or,y INSfRUCIiC^N 

•' "At lAuOHA.) 
. Ci<f MlfJRV iNSIRiJi !(()N 
CI A'/, !^/ANA(iF.MI 
C, *. .SR; <0M \'Mn\: ll'AIIOfM 
■.i >i'.r,;Uj iN-. !..;,;( ii.-jrsi 
J' ' I 'f^SfRiiC)i(;N 

X '.'Nvl NfiONAI INMIiUi Wmn 
' 'KiN<, INSIRUCIION 

_ _.'^'<NSI iOf< TRAINING 

^. >^CROSS AGE TEACHING 

CROSS GUI ruRAL TRAINING 

CU^,TOU>AN TRAINING 
XDEDUCI.Vf^ ME THODS 
i^ MONSFRAnON PROGRAMS 
^EWONLTRATiON PROJECTS 
(^EVElOPP/ENfAi. PROGRAMS 
7<DlAGN0STlC TEACHING 

DISCUSSION PROGRAMS 

ORAMA WORKSHOPS 

DROPOUT lEACHiNG 
..^UCATIONAI. GAMES 
/effective IEACHING 

trgGiiSH iNs 'Paction 

fPiSODE TEACHING 

ErniCAL fNSTRUCriON 
/EXPERIMENTAL TEACh'NG 
i^A^f^iitO INSTRUCTION 

SNOODS INSTRUCTION 

GEOGRAPHY INSTRUCTION 

GOAL ORIENTATION 
t^PAMMAR TRANSlATlON METHOD 
(^)CGROUP INSTRUCTION 

HANDWRITING iNSfPuCnON 

HISTORY 'NSTR' iCTKiN 

HOME IN STRUCT 'ON 

HOMF STUDY 

HOME VlSTS 

HOMEWORK 

HUMAiMiTlFS INSTRUCTION 
^/INUIVIDUAI iNSiRUCT.ON 
i^:Nu V^DUALi^lO NSTRUCnON 
..NDUStRIAl TRA:N!NG 
7<jNr)U;RY TRAiNiNG 
/.'INSFRVICF IFACK^NG 
^lNSTRuCT"-iN 

(NSTPUCT.' .NAL uf StGN 
i.NS ' RUC I iONAL iMPRr )VF >M N * 
^t>^S'RUC'iOr^AL ■NN-'rvAT'ON 
/X'NS'RU'', ;"!NAl r'ROGPAV^ 
\STRUr : -NAl S'^SU ^^^ 
/x^JS T RUC I ' ' )N A 1 r F C H NO l OCi Y 
Ji.;H -RAlNiNC 
AfJORATORv 'RAlN^f^jC. 
^J^NC.UAGf f^'-iPitNCt APPPOAv ^■ 

ancjUan- iN' ;r )(■ I. ON 

LAW INSTRI tCTi^iN 

lEAfJLRS'-'if' "RAINhsj . 

I IBRARY INS- 

• tif RAI ;Rf ' Ri H 

VANAOi \'[ N' ■ 
AMA'/j iN .-RUv.;! ;N 

\:A'HF MATK/ IN'.:K: If : h )\ 

■V.t fHO Oht^ »{ ' 
XMiCROTFACMiN.-i 
j/X MUL riVEOIA iNS f Rl iC ' I' ^N 



NUTRITION INSTRUCTION 
OFF THE JOB TRAINING 
ON THE JOB TRAINING 
ORIENTATION 
PACING 

PARENT VVOimSHUPS 

PARI TIMI TFACHING 

PARMCIPANl INVOIV r/IENl 
TERN I;Rii I S (LAN'JUAGF) 

HL'DIATRICS I RAINING 
;<Pf TFACHINU 

PHYSICS INSIRUCIKJN 

PRACTlCUr/"; 
(^U\ SCMWDI WORKSUOi'S 

PR(jUSSiuNAi [RAINING 
X U^OGRAMt i> l.gSII.'U',:[lON 

PRUGRAMIU IU;tJ),'i,vjG 

PROJECT IRAINING MLTHODb 

PROJVlPriNCi 

READING INSTRUCTION 
REFRESHER COURSES 
)CREMEDIAL INSTRUCTION 
^RfVlEDlAL PROGRAMS 
REMEOIAL READING 
RESEARCH AND INSTRUCTION UNITS 
RETRAINING 
SCHOOL ORIENTATION 
SCIENCE INSTRUCTION 
SCIENCE PROJECTS 
SENSITIVITY TRAINING 
SENSORY TRAINING 
SENTENCE DIAGRAMING 
SEWtNG INSTRUCTION 
SHELTERED WORKSHOPS 
SPEECH INSTRUCTION 
SPELLING INSTRUCTION 
STAFF ORIENTATION 
STUDENT IMPROVEMENT 
STUDENT PARTICIPATION 
STUDENT PROJECTS 
^SUBSTITUTION DRILLS 
SUMMER WORKSHOPS 
SUPERVISED FARM PRACTICE 
SUPERVISORY TRAINING 
'EACHER ORIENTATION 
TEACHER PARTICIPATION 
TEACHER SEMINARS 
^-^ACHER WORKSHOPS 
T^TEACHING 
/^.TEACHING MODELS 
'/^TEACHING PROCEDURES 
TEAM TRAINING 
^ELECOURSES 
^TELEPHONE INSTRUCTION 
TELEVISED INSTRUCTION 
TEXTBOOK ASSIGNMENTS 
TEXTILES INSTRUCTION 
TRAINING 

TRAINING OBJECTIVES 

TRAVEL TRAINING 

TUTORIAL PROGRAMS 

URBAN TEACHING 

VOCATIONAL RETRAINING 

VOLUNTEER TRAINING 
U^RKBOOKS 
WORKSHEETS 

<VORKSHOPS 
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1^10 prngrim» 

' ACTIVITIES 
i^>< ADUl T PROGRAMS 

ADVANCLU PLACtMENT PROGRAMS 
*J>rfrvAN(.tD PROGRAMS 
•« UH SCHOOL PROGRAMS 

'FMHLY PROGRAMS 
... , ,HUOM GUlDANCt PROGRAMS 
/..-rill -iF. PROGRAMS 
( )MI- ' HF.NSIVF PROGRAMS 

H 'AIIVK PROGRAMS 
(.( it '\^jFI iNCi INSIRUCIIONAL PRO 

.-AM\ 
C.t lUNl V PROGWAMS 
(/AY PKiKiRAMS 
UAYilMl f^ROCiRAMS 
DlJCKJRAl PROGRAMS 
( VtNING PROtiRAMS 
^ .Mil Y PROGRAMS 
ft tOKR PRCHiRAMS 
;^hll lU XPLRItN(J: PROCiRAMS 

({ lUNDAIION PROGRAMS 
I^jMF PROGRAMS 
^>>^n»Rf)VtMlNT PROGRAMS 

|Jf^lVIDUALI2ED PROGRAMS 
INPLANT PROGRAMS 

'/^INSTITUTES (TRAINING PROGRAMS) 
INSURANCE PROGRAMS 
INTERCOLLEGIATE PROGRAMS 
INTERNATIONAL PROGRAMS 

;>aNTERNSHIP PROGRAM^^ 
INTERSTATE PROGRAMS 

^-WESCHOOL PROGRAMS 

^PROGRAMS 
PROJECTS 

REGIONAL PROGRAMS 
RESIDENTIAL PROGRAMS 
SCIENCE FAIRS 
<-^CIENCE INSTITUTES 

SELF HELP PROGRAMS 
/SPECIAL DEGREE PROGRAMS 
SPECIAL PROGRAMS 
STUDENT PERSONNEL PROGRAMS 
i^UMMER INSTITUTES 
c^UMMER PROGRAMS 

TEACHER EXCHANGE PROGRAMS 
TEACHER PROGRAMS 
^^EACHING PROGRAMS 
TECHNICAL INSTITUTES 
TRANSFER PROGRAMS 
VACATION PROGRAMS 
WASTE DISPOSAL 
WEEKEND PROGRAMS 
^/vWORK EXPERIENCE PROGRAMS 
i^ORK STUDY PROGRAMS 
YOUTH eaOGHAMS 



^^10 Techmques 

AFTER SCHOOL TUTORING 
AUDIENCE PARTICIPATION 
^UDIOLINGUAL METHODS 
^-^AUrOlNSTRUCTIONAL METHODS 
AUTOMATION 
CENTERS OF INTEREST 
A^LASSROOM GAMES 

CLASSROOM OBSERVATION TECHNI- 

*^CLASSROOM TECHNIQUES 
COMPARATIVE ANA( YSIS 
COMPUTER GRAPHICS 
>(CONCrpr TEACHING 
CONFERENCES 
4^C0rj^4RATlVE TEACHING 
CKEAIIVE ACTIVITIES 
CRF.ATIVE READING 
>CP! ATIVE TEACHING 
"CUL TURING TECHNfOUES 

^^DEMONSTRATIONS (EDUCATIONAL) 
*^ DISCUSSION (TEACHING TECHNIQUE) 

dropout prevention 
^/Educational methods 
electroencephalography 
enrichment 
enrichment activities 
experiments 
farm visits 

^+ttLD TRIPS 
FLEXIBLE PROGRESSION 
GAME THEORY 
GRADE REPETITION 
GROUPING PROCEDURES 
INDEPENDENT STUDY 
INDIVIDUAL ACTIVITIES 
.INDIVIDUAL STUDY 
:^INDUCTIVE METHODS 
i^STRUCTlONAL TRIPS 
INTELLECTUALIZATION 
INTERACTION PROCESS ANALYSIS 
^^I^^ERDISCIPLINARY APPROACH 
INTERMODE DIFFERENCES 
INTERVAL PACING 
KINESTHETIC METHODS 
LABORATORY EXPERIMENTS 
LABORATORY PROCEDURES 
LABORATORY TECHNIQUES 
^LFAD LECTURE PLAN 
LEADERSHIP STYLES 
LECTURE 
LESSON PLANS 
MAG.NlFlCATlON METHODS 
MANUFACTURING 
MASS PRODUCTION 
MEETINGS 
• . METHODOLOGY 
METHODS 

MOTIVATION TECHNIQUES 
MUSIC TECHNIQUES 
NUMERICAL CONTROL 
OPTIONAL BRANCHING 
PARENT CONFERENCES 
PARENT PARTICIPATION 
PARENT TEACHER CONFERENCES 
PARENT TEACHER COOPERATION 
PARTICIPATION 
PHONICS 

PHYSICS EXPERIMENTS 
POLICE SEMINARS 
PRESERVATION 
PREVENTION 

PRODUCTION TECHNIQUES 
PUBLICIZE 
QUESTIONNAIRES 
READING GAMES 
REDUNDANCY 

REPETITIVE FILM SHOWINGS 
REPROGRAPHY 
SCIENCE EXPERIMENTS 
^JCIENTIFIC METHODOLOGY 



X SEMINARS 
SEQUENTIAL APPROACH 

SIGHT METHOD 
i^lMULATION 

^SMALL GROUP INSTRUCTION 
SniDENT PROMOTION 
STUDENT SEMINARS 
SlUDY 
SYMPOSIA 
/^rEACMING METHODS 

XTEACHING STYLES 
t<<TEACHING TECHNIQUES 
^>n'EAM TEACHING 

TECHNIQUES . " 

i^^WEMATIC /»^'' 
X^TRAINING TBytr r — c - - • 

TUTORING . 
WRITING EX0eClS^> 
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Additional Descriptors Reported 



020 Administration 

Administrator Guides 
Leaders Guides 
Program Guides 
Program Coordination 
Program Descriptions 
Program Design 
Program Improvement 
Program Planning 
Program Administration 

030 Arts 

Art Materials 

OS 0 C ommun i c a t i on 

Sequential Programs 
Computer Programs 

0^0 Attitudes 

Educational Accountability 

090 Counseling 

Guidance Programs 

100 Culture 

Intercultural Programs 

130 Development 

Program Development 
Educa tional Development 

l4o Education 

Adult Education Programs 
Compensatory Education programs 
Educa tional Programs 
Inservlce Teacher Education 
Educa tional Strategies 
Cooperative Education 

170 Equipment 

Magnetic Tape Cassettes 

180 Evaluation 

Program Evaluation 47 



190 Evaluation Techniques 

Precision Teaching 
Questioning Techniques 

210 Facilities 

Instructional Materials Center 

220 Finance 

Performance Contracts 

230 Government 

Federal P^^ograms 
State Programs 

250 Health and Safety 

Health Guides 
Health Programs 

290 Language and Speech 

College Language Programs 

Language Guides 

FLES Programs 

Language Laboratory Use 

310 Learning and Cognition 

Activity Learning 
Problem Solving 

320 Library Materials 

Books 
Bulletins 

Guides 
Manuals 

Literature Guides 

390 Physical Ec3ucatlon & Recreation 

Cocurrlcular Activities 
Games 

420 Psychology 

x^ole Playing 
Sociodrama 



Additional Descriptors Reported '^'Continued) 

440 Reading 

Reading Materials 
Supplementary Reading Materials 

460 Resources 

Educational Resources 
Resource Guides 
Resource Materials 
Science Materials 

490 Sociology 

Action Programs (Community) 

500 Standards 

Evaluation Criteria 
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APPENDIX 3 
ERIC 

Publication/Document Types and Codes 



ERIC 
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Audio Visual/Nonprint Media; Audiovisual Aids; Films; Tape Recordings; 
Phonotape Recordings; Computer Programs; etc. 

Books; Monographs; Textbooks; Programmed Texts; etc. (not otherwise 
class if iable) 

Curriculum Guides; Curriculum Materials; Teacher-Developed Materials; 
Laboratory Manuals 

Directories; Membership Lists; Table of Organization; Reference Works 
Dealing with 0 rgan i zat ions/ I ns t i tut i ons ; etc. 

Guides; Teaching Guides; Resource Guides; Study Guides; Administrative 
Guides; Leaders Guides; Manuals; Training Manuals 

Legislation, Legislative Hearings, Legislative Reports, Congressional 
Documents. (Include both Federal and State levels; include National 
Commissions). Court Cases and Decisions (all levels). 

Journal Articles; Serials; Periodicals; Bulletins; Newsletters; 
Newspapers; etc. 

Program/Project Descriptions; Implementation Efforts 

Bibliographies; Annotated Bibliographies; Book Cata logs ; Abstracts; 
Literature Reviews; Literature Searches/Guides; Book Lists; Book 
Reviews; Library Guides; Indexes (Locators); State-of-the-Ar t Reviews 

Maps ; Atl ases ; Gazetteers 

Numerical and Statistical Tables; Quantitative Data and Analyses 
Other 

Proceedings; Conference Records/Minutes (entire) 
Questionnaires; Tests; Measurement Devices; Evaluation Devices 
Research Reports; Technical Reports; Studies 

Speeches; Conference Reports; "Papers presented at...", Verbal 
Presentations; etc., (not otherwise classifiable) 

Theses ; D i ssertat ions 

Dictionaries; Vocabularies; Glossaries; Thesaur i 
Annual Reports ; Yearbooks 



FIGURE 5-6 
PUBLICATION/DOCUMENT TYPES AND CODES 
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SUMMARY OP COMMENTS 
OF RESPONDENTS 



The paper "The ZRIC System and Practitioner Needs" v/as mailed 
to 1^ -'arly 200 people v/ith a cover letter requesting comments. Those 
■ .-:rt the paper include all clearinghouse directors, directors of 
^lilG search services and other interested people. Tv/enty-nine oT 
the reviewers were also called by phono. Of these, phone discus- 
sions v/ere actually held with seventeen. Letters were received 
from rixteen. i'or a list oi those interviewed and the text oi 
letters received, see Appendix 3. 

The respondents varied widely in their areas of concern. 
Two themes which recurred in a large percentage of the responses 
wore tho desi2?ability of "fine tuning" the existing system to meet 
practitioner needs better (rather than attempting any v/holesale 
revi.:ions) and the need to increase inter-clearinghouse consistency 
in indexing and abstracting. 

i number of respondents stated a need for policy clarification. 
Thai instructional materials have gradually boon introduced into 
the system without any officially promulgato(] decision to do so v/as 
seen as part of the px^oblem. Gome felt that :JxvIC Central should 
issue a policy clarification on this and i-olatod matters, particu- 
larly the treatment of Level III materials. 

Only two res. ondonts thought a separate system for instrue- 
tional materials was the best route. Kost thought that refinement 
of the subtype codes tiie simplest solution. It v;as suggested that 
tiio i'ubty_:es bo refined; expanded to include, among other things, 
a s, ocial category for evalua-ted materials; pilot tested on ^RIG 



52 



system documents; further revised; and then mandated. The three 
respondents who did not prefer this approach argued for keeping 
ERIC in natural language only. These three were unhappy with any 
action that might make the system less accessible to the person 
doing a hand search, and objected to increasing dependence of 
searchers on intermediaries. 

Most respondents felt that any major revisions of the 
descriptor system would cause more problems than they would solve. 
One pointed out that the problem of inconsistency in the assignment 
of descriptors was system-wide and not restricted to practitioner- 
oriented materials. Kost felt that improving the consistency of 
assignment of descriptors would be a more productive approach than 
revising the Thesaurus. 

Among the suggestions for improving consistency in the use of 
descriptors v/ere to expand the number and detail of scope notes, 
develop a dictionary with full definitions of all terms, train 
indexers more intensively, increase centralization of the indexing 
process, and require central editing of clearinghouse work. 
Increased training £md greater centralization were also suggested 
for improving the abstracting process. 

The draft guidelines for abstracting product information 
documents were well received. V/hen questioned, most respondents 
stated that such guidelines would be helpful. Some feared that 
the 200-word limit would preclude addressing all the topics in 
the guidelines, but liked the "questions" approach. 

A number of clearinghouseo explained their individual approaches 
to solving some of the problems described in the paper. Both the 
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Clearinghouse on Science, Mathematics and iilnvironuiental Education 
and the Clearinghouse on HanJicapped and Gifted Children iicscribe( 
their internal use of highly refined Pubtypc codes. The 
Clearinghouse on Science, Mathematics and Environmental E.iucation 
and the Clearinghouse on Social Studies/Social Science Education 
pointed out the demand for, and aoscribed their production of, 
publications specifically aimed at practitioners. A clearinghouse 
document, The Directory of Pronects and Programs in Environmental 
Education for Elementary and Secondary Schools (by John P. 
Disinger and Beverly Lee; 1975), was cited as an example of the 
kinds of documents practitioners seem to find useful. It v/as 
suggested that the clearinghouses devote more resources to the 
development and dissemination of such publications. 

Although there was general sympathy with the desire to index 
and describe evaluated materials, respcndents pointed out some 
problems in this area. Pirst was the relative lack of such 
information. One respondent feared that undue emphasis on evalua- 
tions would tend to cast well-funded curriculum projects, v/hich 
could afford fancy evaluations, in an unfairly favorable light 
v/hile penalizing materials developed v/ith more modest funding. 
Second, a number of respondents v/ere wary of the wide variety of 
the meanings of "validation" and "evaluation" in the field, stating 
that very careful criteria would have to be developed for the use 
of such terms. However, there was general agreement that a term 
like "validated materials" should be added to the Thesaurus and to 
the rubtypc codes. 
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other corruaentG included the follov/ing: 

• The noodr; of administrators for ''hov; to" docments 
on school management issues should not be overlooked. 

• 21110 might benefit from more iiiterchcmge of field 
personnel v/ith individuals operating other information systems. 

• The circulation of a newsletter might help increase 
communication ai ;ong clearinghouses. 

• 'when changes are made in the system that cannot be 
made retrospectively, ^^pointcr documents" should be added to the 
system giving the searcher directions for finding documents 
classified under the: previous system. 

A number of respondents also recommended that 3RIC directors 
malvo a formal effort to keep in touch v/ith directors of curriculmn 
and other information systems v;ithin and outside the fiel i q- 
education. jJducation systems specifically m.entioned ir.clua^ 
NII-iI3, Xero.: Curriculum Center, and UP IS. Groups outside of 
education v;ith \-/hich it v;as recommended contact should be main- 
tained v;ere the Uational Librarj'- of Medicine and the National 
^eacratiou of Abstracting and Indexing Services. 
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Letter to Clearinghouse Directors, April 11, 
Responses from Clearinghouse Directors 



APPENDIX B 



Written Comments Received on "The ERIC 
System and Practitioner Needs" 

List of Persons with whom Interviews 
Were Held 



List of Individuals Interviewed by Telephone 



Gregory Benson 

iiducational Program and Studies Information Services 
Nev/ Yorl: Education Department 
Albany, New York 

Barbara Booth 

Clearinghouse for Jimior Colleges 
Los Angeles, California 

Marcia Boyer 

Clearinghouse for Junior Colleges 
Los Angeles, California 

iivcrett iJdington 

Clearinghouse on Rural Education and Small Schools 
Las Cruces, New Mexico 

Erwin Plaxman 

Clearinghouse on Urban Education 
New York, New York 

Richard Herlig 
Project Communicate 

Kansas State Department of Education 
Topeka, Kansas 

Paul Hood 

Far V/est Regional Laboratory 
San Prancisco, California 

Eleanor Home 

Clearinghouse on Tests, Measurement and Evaluation 
Princeton, New Jersey 

Robert Howe 

Clearinghouse for Science, Mathematics and Environmental Education 
Columbus, Ohio 

Kathleen McLane 

Clearinghouse on Languages and Linguistics 
Arlington, Virginia 

Charles Missar 

National Institute of Education 
Washington, D. C. 

Harry Osgood 

Area Cooperative I'^ducational Services 

Educational Resources Center 

New Haven, Connecticut ^ , 
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Paul Perry 

Harvard University Graduate School of Education 
Monroe C, Gutman Library 
Cambridge, Massachusetts 

Irene Smith 

Education Information Center 

Rhode Island Department of Education 

Providence, Rhode Island 

Mima Spencer 

Clearinghouse on Early Childhood Education 
Urbana, Illinois 

Roy Tally 

Wisconsin Information Retrieval for Education 
Madison, Wisconsin 

Judith Yarborough 

Clearinghouse on Information Resources 
Stanford , Claif omia 



A personal visit was made to the Clearinghouse on Handicapped and 
Gifted Children in Reston, Virginia. Discussions were held with 
Joyce Aegerter, June Jordan, Dorothy Bloch and Marion Camboll of 
the Clearinghouse staff. 



.APPENDIX C 

SAMPLE /lBSTRACTS BASED ON DRAPT GUIDELINES 
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The following two abstracts are samples of abstracts written 
in accordance with the guidelines presented on pages 23 to 32. 

1. DeVries, David; iJdwards, Keith 

Tcains-GaraGs-Toumament (TGT) Instructional Process Curriculum 
Units: Teachers' Manual, Student Materials 

1975 

Johns Hopkins University, Baltimore, Maryland Center for Social 
Organization of Schools 

National Institute of Education (DHEW), Washington, D.C. 

The teachers' manual and student materials present an 
instructional strategy applicable to all subject areas requiring 
rote learning and drill. The core of the program is the teachers' 
manual explaining how to adapt the method to a wide variety of 
subjects in grades 5-12. In addition, the prepared units of 
student materials can be purchased for certain subjects and grades — 
language arts (grades 5-4, 6-9), niath (5-7, H), science (7-8) 
and industrial arts (11-12). Students are divided into groups of 
4-5 members of varying ability. The members of these groups compete 
individually in an instructional game against members of equal 
ability from other groups. In the competition, the members score 
points for their team. Cost depends on whether teachers wish to 
prepare their own materials. The basic cost is ';i;3.00 for the 
manual. A reusable sample kit including manual, sample games, 
worksheets, Gcorcshects, table markets, etc., costs i;p25. The games 
are intended as a supplement to traditional teaching methods. The 
developers present evidence that in eight out of nine classroom 



evaluations, in a variety of subjects, TGT produced significant 
positive effects on student academic achievement when compared to 
a control group. TGT also reportedly increased positive student 
attitudes toward the classroom and increased peer tutoring and 
mutual concern. 



2. Beck, Isabel L. 

The Hew Primary Grades Reading System (NRS) 
1975 

University of Pittsburgh, Pittsburgh, Pennsylvania Learning 
Research and Development Center 

National Institute of Education (DHEW) , Washington, D.C. 

This describes an individualized system for teaching the 
reading skills usually included in the first three years of 
reading instruction. NRS uses a code-breaking approach to 
beginning reading. A mixture of synthetic and analytic phonics is 
employed, along with text displays that illustrate linguistic 
principles. NRS also seeks to build a recognition vocabulary. 
Comprehension skills are taught pax -llel with decoding. The system 
was conceived for use in urban schools, especially among lower 
income groups. The authors provide evi<'ence that it has been 
effective not only with these populations, but also with suburban 
and other pupils. The program is composed of 14 levels, each 
containing approximately 10 lessons. A prescriptive portion 
(blending booklets, workbooks, cassette tapes, group readers) is 
intended to teach new :;kills. A choice portion (read-alone 
G.ories, gajnes, manipulables) provides activities to maintain ski, Is 
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!^r* JoAnne otf*iger 
67^3 Towne i^ane Kond 
Mcl.oan, Virfijinia r?21Cl 

Dear Or, Stei^er; 

Thin "le''irin//:houye re.sumed its own index Lrg/abatrricting function on 
January 1, 1975, ':^rter a two year hiatus durinp; which the IsRTC Facility 
performed this function for us# All of u« now involved in the indexin^^/ 
arstractinp; process are new to this activity, Oonse'^uently , I r:o not 
feel able to provide you with the kind of information you have requested; 
our experience is .simply too limited for un to have developed any fixed 
patt- erns. 

However, I mip:ht point out (althouph you are probably aware of this) tliat 
the P^jbld cation/nor'iment Type Code assi gned to each document dCes serve 
as a suPT^lementary classification system. These codes are searchable on 
*he 'IC tfltpes, thoup:^ not in Resources in F^ducation » You mip;ht con.^ider 
an expansion of tr.ifi ?ode f^ystem, 

/ilso, at the IMIC Technical Mprtinc^ in Maryland l^-^sf; '.-ecember, a consensus 
was reached on a certain number of '^leveling'* term.^ (for example Pr^r'THCOL 
■'^^rCATTvrj, ^1 ::-:7JV?r.'<Y ^L):iCATTON, lUrrr^ 7I)t:cATI0N, -i.e.; which are to be 
mandatory in ar.sif^nment for documents where a level Lnr: descriptor is 
a p-prorriate. You rnif^ht devise three mandatory de^^^cr i rtors for products, 
prop:ra[r.r, r^nd practices, 

r, i n c - 1 y , 




Bart nra Booth 
[jocument.^ labr':ri-''n 
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ERIC Iliifhcr Ecluadion 



April 22, 1975 



Dr. JoAnn M. Steiger 
6723 To'.vme Lrine Road 
McLean, Virginia 22101 

Dear Dr. Steiger : 

We recGived your letter of 11 April concerning improved ease of 
access to product and program information. Documents processed by our 
Clearinghousp do not seem to fall into your product, program, or 
practice catpgorles. Rather, we deal with state of the art, theoretical, 
or research matter. At this point, I could only answer your questions 
in a superficial manner. It would be most helpful if you would further 
clarify your needs in relation to our Clearinghouse. Please feel free 
to call in order to spef^d our response time. 

I nm looking forward to hearing from you and hopefully aidin^, -u 
improving ?^RIC*S information retrieval. 

wSincerely, 




Ma ry j a Mi s ke 1 
ResGrirch Ass instant 
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ERIC Clrnnnqhouso for f °^''"'! f ^"^'^^ Educntion 
Social Scionco 

l»:lLUtlu)nc 1303! 1 ^ hxt B'V' \ 

May 2, 1975 



Dr. JoAnn M. Steiger 
6723 Towne Lane Road 
McLean, Virginia 22101 

Dear JoAnn Steiger: 



This letter is in response to your inquiry of April Uth, requesting suggestions 
for ways in which the ERIC system m;Lght improve areas for easing educators' 
access to product and program information. 

I believe I must deal with your questions superficially, rather than compre- 
hensively, due to a limit of time. It ^eems that the area you are trying 
to cover is so very broad that after you receive replies from various clearing- 
houses you may want to contact one or more and the ERIC facility for more 
indepth inf orniation. 

I find your inquiry of interest because ERIC/ChESS does, in fact, devote 

attention to distinguishing documentation to meet the varying needs of researchers, 

practitioners, and others in the field of education. 

First, I think it is important to always consider the ERIC indexing system 
as the coordinate indexing gystem that it is. We are not limited to using 
a few descr . rs but can index in depth, and always index for major topic, 
content, pr - i/methods/techniques , instructional level, and type of document. 

In indexing and abstracting we consider the user, i.e., how best can the materials 
be retrieved manually and by computer. We also directly index and abstract 
the document in hand — not a related document or another resource — and index 
from that point of view. We index generally or very specifically depending 
upon the specificity of the document. For example, we have extrem. road 
terms such as Instructional Materials or specific terms to identify r acts: 
Textbooks, Manuals, Workbooks ^ Audiovisual Aids. In indexing a lun iit 
concerned with audiovisual materials in social studies for grades K~i2, we 
would consider the social studies content to be the most important concept 
to be indexed and make that a major descriptor. We would also make Audio- 
visual Materials a major, and Elementary Secondary Education a minor. It 
is my opinion that, in doing a manual search, most users would look under the 
descriptor Social Studies first. 



With one exception, I am going to answer 
as posed by your letter, so that you can 
is that I would like to answer number 3. 
logically follows 1. 



your questions in the same format 
follow more easily. The one exception 
a. after number 1, as I feel it more 



1. a. & 1. b. What descriptors do you use to designate instructional products, 
programs, & practices. 

See the following list. Note that this list is not comprehensive. 
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Dl'SCRIPTOKS 

(a) Instructional Products 

Admins tra tor Guides 

Art Materials 

Audiovisual Aids 

Autolnstruct lonal Aids 

Books 

Bulletins 

Classroom Games 

Classroom Instruction 

Computer Assisted Instruction 

Curriculum Guides 

Educational Games 

Educational Resources 

Educational Television 

Guides 

Instructional Aids 
Instructional Films 
Instructional Materials 
Instructional Media 
Laboratory Manuals 
Leaders Guides 
Manuals 

(b) Programs 

Action Programs (Community) 
Adult Education Programs 
Adult Programs 
After School Programs 
Autolnstruct lonal Programs 
Cocurricular Activities 
Compensatory Education Programs 
Course Content 
Educational Development 
Educational Programs 
Enrichment Programs 
Inservice Teacher Education 
Instruct ioT^.al Programs 
Program Administration 
Program Construction 
Program Content 

Practices 

Activity Learning 
Auto Inst rue t ional Methods 
Classroom Techniques 
Concept Teaching 
Convent Lonal Instruct Lon 
Cooperative Teaching 
Creative Teaching 
Cross Age Teaching 

EKLC 



Program Guides 
Programed Instruction 
Programed Materials 
Programed Texts 
Programed Unit? 
Protocol Materials 
Reading Materr.als 
Resource Guide 
Resource Materi. Is 
Simulation 

Student Developed Materials 
Study Guides 

Supplementary Reading Materials 
Supplementary Textbook's 
Teacaer Developed Materials 
Teaching Guides 
Textbooks 

Three Dimensiona] Aids 
Video Tape Recordings 
Visual Aids 
Workbooks 



Program Coordination 

Program Description 

Program Design 

Program Development 

Program Evaluation 

Program Guide 

Program Improvement 

Program Length 

Program Planning 

Programs 

Projects 

Seminars 

Short Courses 

Special Degree Programs 

Work Experience Programs 



Deductive i^ethods 
Demonstrations (Educational) 
Diagnostic Teaching 
Discussion (Teaching Technique) 
Educational Methods 
Effective Teaching 
Experimental Teaching 
Field Instruction 



fract (i ont inucd ) 

Group rnstruction 

Indivitlual Instruct Ion 

Ind i V itlu.'i 1 i /.ed I nst rue t ion 

Induct ivo Method 

Inqu iry Training 

In service Teaching 

Inst rue t ion 

Lead Lecture Plans 

Mass Instruction 

M i c rot caching 

Multimedia Instruction 

Peer Teaching 

Precision Teaching 

P rub J em solving 

Programed Instruction 

Questioning Techniques 

Remedial Instruction 



Role IM ay inf^ 

Simula! Ion Soriodrama 

Student (-entered (lur r L(mi 1 urn 

Subr.t Ltin i(ui i.)rll 1 s 

Teach Lng 

r i » a c: h I n g Machines 
Teachiii/^, Methods 
Teaching Models 
Teach Ing Pruoewurus 
Teac h I np, Pro,i;rams 
Teaching Techniques 
Team Teaching 
Thematic Approach 
Training Tecliniqucs 



1. (• . What additional descriptors, ii* any, would be of help to system users 
in retrieving product, program, and practice information? I believe 
the indexing terras are sufficient for identifying instructional products, 
programs, and practices. As I'll mention in section 3, identifiers 
and the institution idex also help in the retrieval of document: s, 

I. d. What additional descriptors, if any, would help system users retrieve 

information about exemplary products or programs, particularly those for 
which field testing or evaluation data are available? The first part 
of this question seems to border on a judgement on our part. Our 
role is not evaluate the quality of a program with such a descriptor. 
Taking into account clearinghouse selection criteria, tlie fact that 
a document is selected and inputted suggests that the program ofl'e**^; 
new knowledge and is somewhat exemplary. We do have terms such as 
Educational Innovation, Relevance (Education) and others which help 
i.apture the idea. Again, however, 1 can't see educators looking under 
a descriptor ^'Exemplary Programs" ,,. it is just too broad. As for the 
second part of the question, I would again go back to the document — 
if the document contained evaluative material per se, I would indole 
for that term with the many descriptors that ai u nov; available to use: 
Course, Curriculum, Program, Evaluation, etc. However, if the document 
did not contain that information, but referred to evaluative data in 
another document or if I knew that such evaluation was available, I 
could indicate this in the abstract, but would not index with an 
evaluation term. 



■j. SUBSYSTEMS 

a. F)o you use any subsystems or supplementary systems to classify prutluct, 
program, or pract ice inf ormat ion? 1 f so , please describe. Ident i f iers 
as well as the Institutional Source Index, can help educ.tors r<.'i rieve 
pr(\j;iaids. All projects avv. indexed undor pr •jcct names in thu identifier 
field and can be retrieved this way. To improve retrieval in thi- 
identifier field, guidelines need to be implemented and followed by 
clearinghouses. ^ 




ABSTRACTS 



a. What guidelines do you follow in writing abstracts of instructional 
products, programs, and practices? We follow the ERIC Operating Manual 
Guidelines. Although not related directly to writing abstracts, I think 
it is important that educators realize the importance of reading the 
entire resume. We are asked not to repeat information that is included 
elsewhere. . .s,uch as In the title. The source of the document may, 

but need not, be repeated in the abstract. Important information can 
be included in the descriptive note, such as related documents. 

A good topic sentence giving essential information such as grade 
level, maj( subject area and type of documents sets the tone of the 
abstract ana should be included. 

Again, to abstract the c ^cument in hand is essential. If background 
infonnation that would be helpful to educators concerning a given 
program is referenced but is not included in the document — i.e., 
can be obtained from another source — this information can be included 
in the abstract but there should be differentiation as to what information 
is and is not included in the document. 

b. In what ways could the abstracts be improved to help a practitioner 
decide which programs, products, and practices to pursue further? 
Cast the document in the fullest perspective by providing as much 
essential information as possible. Include, for example, information 
on availability of described programs. In the selection process, the 
evaluator needs to make certain that the document does not need helping 

'materials before it can be understood. 

It is also helpful to refer the reader to related works. 

I do not think that a standardized format for documents lends 
itself to most materials in ERIC. Each document seems to be fairly 
unique and should be abstracted to best reflect the document. 

c. What additional information about exemplary products or programs, 
particularly those for which field test or evaluation data are available, 
should be included in the abstract? As I mentioned previously, all 
supplementary information that the abstractor feels would be helpful 

to the user shou]*:! be included in the abstract, making sure that this 
information is a r "crentiated between what is and what is not included 
in the abstract r Also the user should be made aware of the availability 
of materials and related works. 

It is my opindon that the acquisitioning, selecting, procesn'ng, 
and abstracting are complementary to each other. I can give you ' 
examples of this, but will include only a few here. It is most ^- "*r *tant 
that the abstractors and indexers be included on whc?t is happeniu^ .n 
the other areas. 

In acquisitioning, it is important to know what is in RIE and what 
materials are needed. Consider for example, the Joint Council for 
Economic Education publication's "Economic Education Experiences of 
Enterprising Teachers." First of all, we need to know that these documents 
have all beenput into RIE. In the processing of the documents, if we 
receive more than one it is helpful to number them consecutively so 
they will be logistically close for users. Abstractors need to be alerted 
that other documents have been put in and refer back so as not to repeat 




unnecessary background information and to coordinate terms, A series, 
should be entered as such when possible. The first abstract should 
give necessary background information and refer readers back to that 
abstract. My point is that none of the processes can be done in isolation 
in processing information. 

3. b. What, if any, subsystems or supplementary systems do you think would 

be helpful to practitioners interested in product, program, and practice 
information? A helpful supplementary system might be an index to report 
new programs just getting started. It usually takes a while before 
programs are able to produce reports or materials. An index to new 
programs could be helpful. Short descriptions could include aims and 
other helpful information. 

May I suggest, again, that before you draw conclusions or try to act upon 
various ideas and suggestions from clearinghouse responses to this letter 
tliat you try to meet with a representative sample of people working in the 
system such as clearinghouse representatives, various retrieval centers such 
as RISE, and the ERIC Lexicographer. 

I hope I have an«ered your questions. If you have further questions, please 
call or write. 

Sincerely, 



Sydney J. ^leredith 
Coordinator of Processing 

SJM:ec 

cc : James Davis 
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ERIC\ ^ ^ RCS 



June 3, 1975 



Dr. Steiger: 

We are not crazy here, just a little absent minded 
once in a while. 

Our Assistant Director had misfiled the original 
copy of your letter, finding it today when he was 
looking for something else. 

If we may assist you further, please let us know. 
Sincerely, 

Fran Biederraan 
Administrative Assistant 

fb 



Clearinghouse on Reading and Communication Skills 



71 



April 18, 1975 



T>r. JoAnn M. Stelger 
G723 Towne Lane Road 
Mcf.Gan, Virginia 221 

"'Mr Dr. Steiger: 

i am writiiij^ in renlv to vour i.ettor of AnrH ilcM rppinrcHnj^ x^/nyf^ 1p vhlc^' 
i:he HRIC PVfitem miftht improve eas*? of j«r:r.f>Rfl rn nrnfluct: and proyrmn ^n 
fonaafion. I have ?^ven nuite a bit of" thoup.^-'t m thir problem myself, 
though T crin't nnv T*v(? come? up with ^rilH.'iT^t ?f]n;qs, 

Th^ KRIC f^vfltrjm Ir; ^^'^^lir.necl to ^n-^ATor r.!>nci^1r. '.-rnrrov riue^t Jon': .!^"'':lnr 
witli erlur.at Ion . I'V^ore fllmplv In no ^-nv to nhort cut: the «vqtem -^w' 
ran id locate vast quatities of rincnmontR. .'iriariv ov-?ryth-lnr i w th(\ 
i'RTC Rysrem cotil ]io categorized as He.Tlini^ •-^ii;!: elr'i'^r prodnr*-. nro- 
Rram, or a practice. A 'large number doal with t%T) or ^von all three oF 
thosp. Wo have no coding system which (Hv1dt^,n materia Is into thepo tlirne 
categories. The closest we Ret in this rosppcr ar*^ our "Publicnt inn/ 
Document Types and Codes'' which are machine senrcl^qble !■ it are ^y.lrom^vlv 
new. (See page 178 of the ERIC Processing Kgnual) . 

At our c:loaringhouse we make it a practice to nttempt to index documpnt.«: 
witii "form termn" whenever these are appJ icaMi^. (Tliese include such 
ternis aii ''Curriculum Guides/' "Program ')or;criptions, *' "Study Guides/' 
and "Teaching Guides.") The only terms v:e assij^n In addition to form terms 
and tlie novr-nandatory educational levc^linst termB iro *5ub1ect tpnrr? '-Mrl^ 
describe what the. document is about. These sn^'iort terms are assignee 
by our staff on the basis of their perception of the subject matter of each 
individual document. The only restriction we make 1s that the Indexircr 
terme au'jquately describe the document. 

Some of the descriptors which we might use to describe "products^ include: 
TEXTBOOKS, CLASSROOM MATERIALS, INSTRUCTIONAL >fATEPTALS, IIANDI^RITING 
>L\TI!:RIALS, large TYPE MATFillALS, PROGRAM MATERIALS, READING MATER lAI.f , 
RESOURCE MATERIALS, STUDENT DEVELPPED ^^ATERTALS, SUPPLEMENTARY t?EA^TI:^ 
MATERIALS, TEACHER DEVELOPED MATERIALS, AT^IOVISUAL AIDS, AUTOTNSTnTTCTTOMAL 
AIDS, INSTRUCTIONAL AIDS, LANGUAGE AIDS, VISUAL AIDS » >^AI>n^ALS, ^nr.i^c: ^ 
^lULTICULTURAL TEXTBOOKS, SUPPLEMENTARY TEXTBOOKS, HIGH INTEREST LO^/ VO- 
CABUT^Y BOOKS, WORDLISTS, FILMS .INSTRUCTIONAL FILMS, FILMSTRIPS, MAGNETIC 
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TAPE CASBTTES, TAPE RECORDINGS, VIDEO TAPE RECORDINGS, PHCITOGRAPH RJXORDS, 
SINGLE COHCEPT riLMS, SOUND FILMS, LITERATURE GUIDES, AND STUDY GUIDES. 
To d#»crlb« "prograiw" we might use CURRICULUM GUIDES, TEACHING GUIDES, 

STATE CURRICULUM GUIDES, or any of the 1J2 descriptors deal- 
ing with "PROGRAMS*^ The descriptors we would probably use most frequently 
In describing "practices" are TEACHING METHBDS AND TEACHING TECHNIQUES. 1 
am a neniber of the ERIC Thesaurus Review Group and have suggested a number 
of new terms for the Thessurus. However, I cannot recall programs, or 
practices* 

The only guidelines I can offer you on our abstracting are contained in the 
ERIC processing manual. As for suggestions to help practltl;>ner8 decide 
"which products, Drograms, and practlees to pursue further," It seeas that 
what you are asking for Is a system whereby exceptional documents In any 
given area might be flagged for users of the ERIC system. I think thst 
this is a very difficult matter to accomplish. The only system which would 
be valuable would be an open system In which all users and all abstracters 
would be aware of the evaluation procedures and the grading system. Any 
such system would Imply government approval and support for the activities 
of certain educators and, by Implication, disapproval of the activities of 
other educators. There are obviously difficulties with any such system. 

The only aiubsystem I am aware of which would interest vou Is the "Pubtype** 
code which I mentioned earlier. 

Best wishes on your study. I would be happy to discuss It further with you 
at your convenience. Youra is a most difficult undertaking. 

Sincerely, 



Daniel J. Dieter Ich 
Assistant Director, ERIC/RCS 

DJD/ma 

Enclosure: Publication/Document Types and Codes 
(Revised February 1975) 
ERIC Processing Manual 
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Audio 7i jual/Nonprint Media; Audiovisual Aids; Films; Tape record i ncj 
Phonotape Recordings; Computer Programs; etc. 

Books; Monographs; Textbooks; Progran;med Texts; etc. (not othurwise 
classifiable) 

Curriculum Guides; Curriculum Materials; Teacher-Developed Materials; 
Laboratory Manuals 

Directories; Membership Lists; Table of Organization; Reference Workb 
Dealing v/ith Organ i za t i ons/ I ns t i t ut i ons ; etc. 

Guides; Teaching Guides; Resource Guides; Study Guides; Adm i n [ s t r d L i 
Guides; Leaders Guides; Manuals; Training Manuals 

Lcnp s I at ion , Legislative Hearings, Legislative Reports, Congressional 
Documents. (include both Federal and State levels; include National 
CofD.Tiiss ions) . Court Cases and Decisions (all levels). 

Journal Articles; Ser i a 1 s ;. Per i od i ca 1 s ; Bulletirv^; Newsletters; 
Newspapers ; e tc . 

Program/Project Descriptions; Implementation Efforts 

B ib I iofjraphies ; Annotated Bibliographies; Book Catalogs; Abstracts; 
Literature Reviews; Literature Searches/Guides; Book Lists; Book 
Reviews; Library Guides; Indexes (Locators); State-of-the-Art Reviews 

Maps; Atlases; Gazetteers 

.Numerical and Statistical Tables; Quantitative Data and Analyses 

■Other 

Proceed i ngs ; Conference R e curd s/M i nut es (entire) 
Questionnaires; Tests; Measurement Devices; Evaluation Devices 
Research Reports; Technical Reports; Studies 

Speeches; Conference Reports; "Papers presented al...", Verbal 
Presentations; etc., (not otherwise classifiable) 

Theses ; D i sser tat ions 

0 i ct ionar i es ; Vocabu 1 ar i es ; G 1 oss ar i es ; Thesaur i 
Annual Reports; Yearbooks 



FIGURE 5-6 

PUSLICAT lOM/DOCUMENT TVPtS mND COOE.S 
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April 18, 1975 



Dr. JoA.in M. Steiger 
6723 Towne Lane Road 
McLean, Virginia 22101 

Dear Dr. Steiger: 

I am writing in reply to your letter of April 11th regarding wavs in which 
the ERIC system might improve ease of access to product and program in- 
formation. I have given quite a bit of thought to this problem myself, 
though I c-an't say I've come up with any brilliant ideas. 

The ERIC -stem is designed to answer specific, narrow questions dealing 
with education. There simply is no way to shortcut the system and 
rapidly locate vast quatities of documents. Nearlv everything in the 
ERIC system could be categorized as dealing with either a product, a pro- 
gram, or a practice. A large number deal with two or even all three of 
these. We have no coding system which divides materials into these three 
categories. The closest we get in this respect are our "Publication/ 
Document Types and Codes" which are machine searchable but are extremelv 
new. (See page 178 of the ERIC Processing Manual .) 

At our Clearinghouse we make it a practice to attempt to index documents 
with form terms" whenever these are applicable. (These include such 
terms as Curriculum Guides," "Program Descriptions," "Study Guides " 
and "Teaching Guides.") The only terms we assign in addition to form terms 
and Lhe now-mandatory educational leveling terms are subject terms which 
describe what the document is about. These subject terms are assirned 
by our staff on the basis of their perception of the subject matte? of each 
individual document. The only restriction we make is that the indexing 
terms adequately describe the document. 

Some of the descriptors which we might use to describe "products" include- 
TEXTBOOKS, CLASSROOM MATERIALS, INSTRUCTIONAL MATERIALS, HANDWRITING 
MATERIALS, LARGE TYPE MATERIALS, PROGRA>f MATERIALS, READING MATERIALS 
RESOURCE MATERIALS, STUDENT DEVELOPED MATERIALS, SUPPLEMENTARY READING 
MATERIALS, TEACHER DEVELOPED MATERIALS, AUDIOVISUAL AIDS, AUTOINSTRUCTIONAL 
AIDS, INSTRUCTIONAL AIDS, LANGUAGE AIDS, VISUAL AIDS, MANUALS BOOKS 
MULTICULTURAL TEXTBOOKS, SUPPLEMENTARY TEXTBOOKS, HIGH INTEREST I OW VO- 
CABULARY fiOOKS, WORDLISTS, FILMS , INSTRUCTIONAL FILMS, FILMSTRIPS, MAGNETIC 
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TAPE CASETTES, TAPE RECORDINGS, VIDEO TAPE RECORDINGS, PHONOGRAPH RECORDS, 
SINGLE CONCEPT FILMS, SOUND FILMS, LITERATURE GUIDES, AND STUDY GUIDES. 
To describe "programs" we mi^ht use CURRICULUM GUIDES, TEACHING GUIDES, 
^p Oimag OUIDDD, STATE CURRICULUM GUIDES, or any of the 132 descriptors deal- 
ing with "PROGRAMS" The descriptors we would probably use most frequently 
in describing "practices" are TEACHING METHODS AND TEACHING TECHNIQUES. I 
am a member of the ERIC Thesaurus Review Group and have suggested a number 
of new terms for the Thesaurus. However, I cannot recall programs, or 
practices. 

The only guidelines I can offer you on oi abstracting are contained in the 
ERIC processing manual. As for suggestions to help practitioners decide 
"which products, programs, and practices to pursue further," it seems that 
what you are asking for is a system whereby exceptional documents in any 
given area might be flagged for users of the ERIC system. I think that 
this is a very difficult matter to accomplish. The only system which would 
be valuable would be an open system in which all users and all abstracters 
woi^ld be aware of the evaluation procedures and the grading system. Any 
such system would imply government approval and support for the activities 
of certain educators and, by implication, disapproval of the activities of 
other educators. There are obviously difficulties with any such system. 

The only subsystem T am aware of which would interest you is the "Pubtype" 
code which I mentioned earlier. 

Best wishes on your study. I would be happy to discuss it further with you 
at your convenience. Yours is a most difficult undertaking. 

Sincerely, 




Daniel J. Dieter Lch 
Assistant Director, ERIC/RCS 
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^^^B,5T_This listing of books, periodicals, organizations, and other resources in the field 
-'pt drug abuse was compiled in response to requests by information centers for a guide in 
J a large and expanding field. The resources should be helpful to both a new information 
^center and an established one planning expansion. Not all materials are considered 
5 essential for an information center but are of interest to a center emphasizing counseli] 
6;and mental health, law, community action, or medicine. The materials are classified 
7 according to major subject area, and an additional ''GeneraV^ categoiy has been added 
« XAuthor/PC) - 
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?n^"? paper defines a useful strategy for therapists working with adolescents whidT 
.includes ( ) a general model of the group leader's responsibilities and (2) a catalo^ii 
^^Lof some of the specific impediments for both adolescent peers anc' t :e therapist ?hat^ 
^ ^prevent effective communication. The goal of the group therapy ,s to identify the 
•^^.specific impediments and distorted transference relationships. Unlike conventional 

j leaders the group therapist makes no bid for power. He searches out the silent and " ' 
negative members spontaneously and, at the same time, is concexTied witli the group as 
^effective growing unit, "me problems encountered in this context are those of 7ecT 
'oLtr^^fer^n^^' ^ f "^^^^^^^^^ ^^^^n" as barriers to effective communication, . 
-transference themes describee are: attitudes towards authority and peers; acting out- 
^CnnT \ somatization or the technique of handling stress by somatic symptoL. ' 
^^^^Convtrsely. countertransference reactions of therapists are listed: omnipotence; fear of- 

-Tl '^^l^i.rr ']""l'T adolescent; or somati zation'and blind spots- 

1 'u:^-, 'J' therapist becorr.e. alerted to his own anxiety or depression by symptoms such 
- ^f^n ff ^ "■'^''^"2' "^"f^^' ^^^'^S' ^tc. In su^nuiy. the paper presents a general m 
, ^tiic etfective group therapist and his major responsibilities for both co-nitive 
positive emotional Jeadcr'iiip. [Author/RJ) • 
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ERIC 

^ Telephone: (313) 764-9492 

and Personnel Services /nformation Center 
The School of Education, The University of Michigan 
Ann Arbor, Michigan 48104 

April 24, 1975 

Dr. JoAnn M. Steiger 
6723 Towne Lane Road 
McLean, VA 22101 

Dear Dr. Steiger: 

In response to your letter of April 11th, we submit the following information 
which we hope will be of use to you in your current project. 

1 . Descriptors 

(a) Used to designate instructional products-- CAPS does not input 
products per se. Papers written about products bear a term desig- 
nating the type of product under discussion, e.g. Filns, Audio- 
visual Aids; Video Tape Recordings; Instructional Materials; 
Resource Materials 

(b) Used to designate instructional programs and practices — 
CAPS does input many documents which fall into this category. 

We characterize them with descriptor terms such as: Educational 
Programs; Counseling Programs; Guidance Programs; Computer Oriented 
Programs; Individualized Programs; Program Descriptions; Counseling 
Instructional Prograns; Consultation Programs; Human Relations 
Programs; Outreach Programs; Rehabilitation Programs; Youth Programs; 
Program Guides; Program Development 

(c) Additional descriptors-- Users might locate information under 

such terms as: Methods (Educational, Evaluation); Systems Approach; 
Research Methodology; Caseworker Approach; Field Instruction 

(d) Exemplary programs — Although these terms are not in the system, 
we might consider their input: Evaluated Programs; Field Tested 
Programs 

NOTE: We would like to see the development of a specific list of terms, 
similar to the leveling list, whereby each document would have a term 
which described the type of document it is, to enable users to locate 
only those types in which they are genuinely interested. CAPS 
currently uses the following tenns: Research Projects; Program 
Descriptions; Literature Reviews; State of the Art Reviews; Program 
Evaluation; Resource Materials; Bibliographies; Curriculum Guides; 
Manuals; etc. 

?. Abstracts , ^ 

(a) Aostract guidelines for prograiio and practices are, of necessity, 

limited by the authorized 200-word limiation. CAPS attempts to 

be as informative as possible, presenting information on why and for 

■ whom the program or practice was developed, how it was implemented, 

and the resul tant oeatcomes. Our descriptive field also covers the 79 



document type, population involved and schoo) level (if apolicable), 
(SEE ENCLOSED SAMPLES) 

(b) Abstract irriprovement-- While we must avoid subjective judgements 
in our abstracting, we should be encouraged to indicate the scope 
of the target group ( limited, number of subjects, extensive) 

and of the evaluation to help the user determine if, in fact, the 
program or practice has been adequately researched. Limitations 
of the research should be clearly delineated. 

(c) (See Id) 

3. Sybsystems 

(a) CAPS believes strongly in t.ie use of Identifiers as a means of 
helping the user to locate specific programs and techniques, plus 
information concerning such programs and techniques. We use Identi- 
fiers to denote information on such programs as: Job Corps; 
Project TALENT; Neighborhood Youth Corps, etc. 

(b) Additional Sybsystems-- The more extensive use of Identifiers is 
currently being encouraged by Central ERIC. CAPS feels that 
their greater use will be of invaluable assistance to ERIC users| 

We trust these suggestions and memos on CAPS way of inputting materials 
will be of assistance to you. If we can help you further, pleasc feel 
free to wri te us . 

Sincerely yours, — ^ 




(Mrs. ) Carol K. Jaslow 
Abstracting and Indexing Editor 
ERIC/CAPS 
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lAB?T.^The traditional psychological assessment approach leaves much "[^"be^d^irerif" one 
^[considers man to be more than a body or a machine. It fails to consider his Juma^ity 
' wh h"'^'? ' ^"'""^T^ Th- author discusses his own assessment procedS^ 

^.^JruJtirld i"o%hL' aoo'^oL'h"'''""' ^'T '° '° ^^^^^"^^ ^^^^ sLff Imbers 

structured into this approach are several processes: 1) having the patient participate in 

«U^is ow-n evaluation; 2) involving the staff and patients in a process of mutSarse f 
^■disclosure; 3} providing feedback during and at the end of the assessment process and 41 
«^erging the diagnostic and therapeu^^■^ approaches in a timelimited structured rroup T^e 
0 .group serves at least three functio ... diagnostic, therapeutic, and educational a" ^ 

LbreaKdown hour by hour, of the group process is provided, as well as suggestions for 
l^p-mproving the process. (Author/PCJ ti.'^i. uxoiis i.or 



81 



ERIC 



Ellt« ( 12.oltch) tVD«wrlt«r, ^op at mark» 



ERlCAccJ^o^ 



REPORT RESUME Processing Form 



HI 

2 

)< 

2 
3 
4 
5 

I 1 
7 
3 
4 

.1 
2 
3 
4 

n 

2 



•1 

2 
3 

M 
2 
3 

' 1 



AUTH Schmieding, Orvi: :e; and othefF 



hi 



ISS 



^pydohtZ ^^ofOuMnlZ _Av*ILX«v.l^ 



TiTL Counselor's Workbook. South Dakota Model, 



INST BBB10594 



SPONRMQ66000 



South Dakota Career Education Project, Watertown; 

South Dakota Division of Elementary and Secondary Education^ Pierre 
Career Education 



Ml 
2 
3 
4 



Office of Education (DHEW), Washington, D.C. 



CONT 



fRicE_0.75;4.20 



Rl 
2 



01; 
2 



GR OEG-0-71-4663 



IP liBN 



REPNO 



L I PUBTYPE G 



NOTE 85p, 



AVAIL 



?Pf!^^ *Elementary Secondary Education 



A8ST_Two one-week Life/Career Guidance, Counseling and Placement Planning Seminars were 
held for South Dakota school counselors. These seminars were sponsored by SDCE and 



^ jJ^ESC- Program Doscriptions; Seminars; *Prograra Planning; *Student Needs; *Accountability;. 

^ *Counseiing Services; Placement; Vocational Development; *Career Planning 
3 ** 

4 

1 

2 

t 

2 

3 [planned in conjunction with SDSU, Pupil Personnel, and the Division of Vocational- 
^ JTechnical Education. The major thrust of the workshops involved the planning of well 
^jjrounded guidance, counseling, and placement programs. Participants were using, for the 
first time^ the South Dakota Counselor's Workbook and student needs assessment data which 
Jiad been collected prior to the workshops. Input session consisted primarily of life/ * 
j:areer topics. Many of the activities and procedures discussed in the input sessions we?e 
adopted by the participants as part of their local guidance program. The end result of 
.the workshops was the development of guidance programs based on student needs which will 
-Serve as local counselor accountability models. (Author) 
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Northern Illinois University |y 

DrKalh. Illinois 60115 



Sl:^ /.X) \:':^] 
May 28, 1973 



Dr. JoAnn M. Stei:;,Gr 
6723 Towne Lane Road 
McLean, Virginia 22101 

Dear Dr. Steiger: 

As you requested, the staff of ERIC/CICE have studied your questions which 
relate to your ii sv.arch project on how ERIC might be improved to ease access 
to product ane. program information. The following information Is submitted 
to hel[> you in. drafting recommendations: 

i. Descriptors 

a. What descriptors do you use to desigr.jte. instructional predicts? 

Curriculum Guides 
State Curriculum Guides 
Resource Guides 
Study GuLdc.: 
Teaching Guides 
Leaders Guides 
Manuals 
Textbooks 

Instructional Materials 

Classroom Materials 

Inst rue t ional Aides 

Autoins t r ac t ional Aides 

Programed Materials 

Programed Texts 

Student Developed Materials 

Teacher Developed Materials 

Workbooks 

Worksheets 

Games 

.Classroom Games 
Rducat ional Games 
Simu La t ion 

b. What descriplors d/. you use to designate instructional programs 
and pract ic es ? 

Program Descriptions 

Tns L rue t: lona 1 Programs 

}•] d u c^■ 1 1 i i.^ n a 1 P r o g r am s 

Ad u 1 1 E d 11 cation Programs 

Field E>:;><*rience Programs 

[. n s t i L n (: s ( T r a i n 1 n g P r o g r ams ) 

TnLt^rnship Programs 

Toaoiiing Programs 

Work Experience Programs 

83 
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Cooperative Education 

Teaching Methods (and Narrower Terms) 

Teaching Techniques 

c. What additional descriptors, if any, would help system users 
retrieve product information? Program and practice information? 

This category may present problems to users because many descrip- 
tors are used for documents which are programs and practices 
and also for documents which are about programs and practices. 

d. What additional descriptors, if any, would help system users 
retrieve information about exemplary products or prjj-.-ams, par- 
ticularly those for which field testing or evaluation data are 
available? 

We badly need Field Testing as a descriptor, we are at present 
using it as an identifier. We can, and do use 

Program Evaluntion j^. 
Demonstration Programs 
Demonstration Projects 
Pilot Projects 

We probably need Exemplary Programs as a descriptor. 

It is very difficult to answer this question because we do not 
know what the user wants to retrieve. Wo receive no feed back 
from users and so have no idea whether we are meeting their 
needs - thus it is impossible to say much nbout new descriptors 
which would help us serve the user better when we don't know how 
or even if, we are serving him now. 

2. Abstracts 

a. UTiat guidelines do you follow in writing abstracts of instruc- 
tional products? Of programs and practices? 

For instructional products such as curriculum guides, we include 
reference to grade level, subject level, orientation (e.g. subject, 
concept, or objective) level of detail (e.g. is it very specific 
or general, to be hni.lL un by the teacher) and formac (e.^. 
description of a typical lesson plan). 

For Instructional materials we attempt to describe what is offered, 
although in some cases the variety of materials offered makes it 
impossible to do more than generalize. For program descriptions 
we should describe the progrciin, where it is carried out if rele- 
vant, who it is aimed for (e.g. grade level, educational level, 
etc.) and include any internal or external evaluation made of 
the program and its accomplishmencs. 
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b. In what ways could the abstracts be improved to help a practitioner 
decide which products, programs and practices to pursue further? 

The abstractors are charged with describing the document on hand. 
We do not know what the practitioner wants, so it is difficult 
for us to say how our abstracts could help him better. 

c. What additional information about exemplary products or programs, 
particularly those for which field test or evaluation data are 
available, should be included in the abstract? 

If the abstractor feels that additional information should be 
included in an abstract c.heuQ hr/she should write a better abstract. 
An abstract is supposed to provide complete «'overage of the docu- 
ment, although within our 200 word limit the coverage some- 
times has to be general rather than letailed. 



As lor question 3, my st-aff and I do not have any reactions to it. We look 
forward to receiving your draft for further comment. 



Sincerely , 




John A. Niemi' 
Associate Director 



JAN:dmz 



cc : 



David V. Tiedeman 





The ERIC Clearinghouse on Information Resources 

Stanford Center for Research and Development in Teaching 

School of Education, Stanford University, Stanford, California 94305 



specialising in Mati Is and Strategies for Learning 



May 29, 1975 

Dr. JoAnn M. Steiger 
6723 Towne Lane Rd. 
McLean, Va. 22101 

Dear Dr. Steiger, 

As the ERIC Clearinghouse en 'mation Resources, v^e are not as likely 

as a subject-based clearinghouse :iive instructional i roducts. However, 

we have had experience in conduct: aiputer sf^arches of the ERIC data 

bases, and, in our capnr'iy as r.ho jar Ln;;^house on media and technology, 

we have developed vSoni . :p^rtlL.e locatirt,^ i viscructional media and materials. 

We feel that: the ERIC data of.se £3 i»' now constituted would need some 
revision to allow i: to be useful in retrieving instructional materials. Some 
sort of file partition, perhaps sinilar to AIM/ATM, would be needed, so that 
v/aluable tiuir.'. would uoL b(^ I'^st in scorching through thousands of items that were 
not relevant r.o Ih^ r^epich teqrir^st. T\\p. system snould be compatible with 
ER J . and be prrisant jd her as c b- section of RIE or as a companion volume. 
It s uld be coTPi-u^er earcheri and cheald have the capability to ofter 
quantity discojnti^ for order > over a ; iven volume. It is unlikely that 
the micr fiche format would be useful for this materi:' as th^ schools would 
need f he hardcopy ^ .m for 'itrdent Perhaps it woi be b^p^i: to have 

microfi .le available for a low-cosl ''firfjt look" at the nr.<)i: ; and 'hen the 
capabil ty to offer offset masters or camera raady copy 6/.:^,' <:ly from the system. 

In atiditioHj 1 ho ERIC da to e ai: t:u.; preseat time loes noL include 
nc print mater ir. . A. levisiow jf the indexing s^^stem wci»l:1 be : -?ces 3ary in order 
Lu retrieve non-pr/.nt materials i^sired by searcher. V.iat i-^, a school 
that had a dial access . etrieval syst m i:o distribute nudjo"i:.ual mater mis 
from a central source vMuld have a for a vide variety of media, buV . ohool 

with only sound filmsnrip projectors ^ .^uld h .ve little or no use for m.^dia .n 
other forms. At the presenv time ■ is i o way for the ERIC system to 

identify specific fon.i? of merlic'. . The desctipto'- ^Leld is already used 
to desi^^nate z'wo. coiaent of the r ocurnen^". ara its to identify form or 

medium would only c>"n^:use the s'^/rchar. 'L'he publicotLon type field has only 
one alpha charactc; (A) to identify vf»visual materials. This would not b- 
specific enough Lo limit materi':^-. to t^^ types of media dosired. 

Some of J:he Educational Ii formaLion Centers have been using the 'RIC 
system as a basf : for ind'^xing their in-house collections of instructional 
materials, such as LAPS and UI^IPACS. They should be queried so that the 
system would udve the benefit of their experience. 
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There are already suuie computerized sy ems whx^ control audiovisual 
,M >s^^\'ms. The most wiacly know is the NICEK system. It is operated out of the 

.vjrsity :.£ Southern California and prepares printed indexes to various 
media using a computerized data base as a source. Some investigation into their 
system might viKwq fruitful. It may be that on-line access to the NICEM data base 
would be a coo-. effective way to provide the access to media educators need. 

Valuable informacion could also be gained by contacting the American Associati 
of School Librarians, a division of the American Library Association, 50 East 
Huron, Chicago, 111. This professional group is the most active in the area 
of library /media programs and could be an effective part of the development 
of a program of access to instructional products, programs, and practices. 

Attached a response to the specific questions asked in your letter. 
We would be happy to participate in any way possible in this proposed 
system. Please feel free to contact us as you feel necessary. 



Sincerely, 



-J^iuiith Yarborough 
Assistant Director 




A. Desc.-.ptors used to designate instructional products 

Educational Programs Teaching Guides 

Curriculum Guides Instructional Programs 

Computer Programs Teaching Programs 

Textbooks Multicultural Textbooks 

History Textbooks Supplementary Textbooks 

Programed Texts Instructional Materials 

Study Guides Instructional Media 

B. Descriptors used to r'^^signatc instructional programs and practices* 
Educational Programs Educational Strategies 
Instructional Programs Teaching Techniques 
Program Descriptions Teaching Methods 
Program Evaluation Teaching Models 
Teaching Procedures Effective Teaching 

C6J). Additional Descriptors 

Additional descriptors may not serve the purpose intended o.f Ihey v^'Tl be 
mixed wiLh content descriptors. It would then be : mpossi.Llf lc s- L bco> 
about preparing instructional materials from the instruction.' 1 vat rials 
themselves. Some new field is needed which would be res .'vt . i iesigaation 
of the form of media of the document or • c'>j ;jTri, 
2. Abstracts 

A. Guidelines for abstracts of instn:r^; i uic .1' ..s--The Clearinghouse 
has no established guidelams for abst..:?t:ing ocher than those that are 
sot forth in the ERIC Processing tr.mual. 

B. .'i.stracts of instruL ional programs, practice's, and products cot d be 
improved if there were a .pecial section added to the ERIC Processing Manual which 
specified mater a. to be covered an fo.:nat to ' :^ useJ. 

The extent ol validations, field tests, and evai'::r'' , ata available for the 
program could alo be noted in the abstract. The * ^advantage j this practice, 
if it is not supplenientcu by some field that contains the information in a 
machine readable form, is that the searcher could not limit the . utput of a 
computer search to on./ those ■.rograms, practices, and products whic) have 
reached a given level of c v-i ' lat i on/revis ion. 



3. As mentioned in the accompanying letter there presently exists, in some 
form, several attempts to control the reservoir of instructional materials. 
These include NICEM, ia-house programs at Educaf:ional Information Centers, 
and the Instructional Systems Clearinghouse (formerly TAP) as well as the 
Educational Products Information Exchange (EPIE) • 



NICEM 

University of Southern California 

University Park 

Los Angeles, Calif. 90007 

Educational Product"^ Information Exchange Institute 

463 West St. 

New vork, N.Y. 10014 

Instructional Syst:eins Clearinhouse. Inc. 
337 Winegar St. 
Monmouth , Ore. 97361 
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ERIC Clearinghouse on iiandicapped and Gifted Children 



May :^<), 1U75 



Dear Dr. Sleiger, 

Wu are -lacl lo hear ol' inereasing coneern about using the ERIC system to 
improve aecess to instruetional materials. It is an area that cur Clearingh • 
has an interest in and has considered developing. At the present time, however, 
we do not enter products, by your definition, into the system. We limit our 
acciuisitions to prc^H^ssional materials and do not include the infinite number of 
instructional materials now on the market. 

Carl Oldsen, previously the Assistant Director ol tls- C - r information Center, 
and now at the National Center on Educational Media and Materials for the Handicapped, 
chair. (I a committee which developed and published an Instructional Materials Thesaurus 
lor Special Mucation. This was developed with eventual correlation with the ERIC 
thesaurus in mind though all the included terms are not El^IC descriptors. Tht> 
thesaurus has been included in the El^TC system (ED in 492) and can be obta ned from 
tb m. i might also be interested in contacting Mr. Oldscn. He would be able to 
cxpLwM you the criteria used to select terms and the i -ocess used to develop the 
Uicsaurus. The thesaurus contains an alphabetical section (which includes a definition 
ior each term), a rotated arrangement, a categorical arrangement, and instructions for 
indexing instructioaal materials. Mr. Oldsen^s address is as follows: 

Carl F. Olds en 

National Center on Educational Media and Materials 

for the Handicapped 
220 West 12th Ave. 
Columbus, Ohio, 43210 
(614) 422-7596 

Since we t.'u^: and 'ndex instructional material:, (jnly in a peripheral way, i.e. 
- her. they are (i;s. ussud in c,- professional document, luve not focnd a need tor a dctaile 
brcakdov,n ol iurni.->. '!'he loUow'ing are . jlevant descr^:tors in our 'Thesaurus for 
i-A^ ptioiial Child i'xlucai ion", n subset of th- ERIC Lh^ aurus. 



Instruct iona 1 Alal rials 
Instructional Media 
Instructional Materials Ccnierr 
.'\udi()\-isual Aids 
i-duc;f.tional 1 cciinv)l(),i;y 
Gam. 'S 

.'rkbooks 
i ,;i rj> ' i'ype AiaLerials 
Marc ^>uiativ c Mat ctiais 



Programed Ma jriais 
Student Developefl Alatci'ials 
Matr-iMal Developni<?ni 
Tactile Adaptation 
Medi:: Technology 
i eacnuig Methods 
Program Descriptions 
T.ys 

IT'achoi- De\'elopecl Materi::!s 
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Atfiluaid witl^ the Ci.C Inlorm i^ic»n < enter 

rwr COUNCIL roi; hxchh^ionac cHiroKEN 



Because we do not iibf 'lacl instruetional materials we do not have any specific 
abstructin^" policies lor them. When abstracting- documents about instructional materials 
we follow the policies outlined in the KlUC Processing Manual. 



W KHIC does get involved in tlic instructioiK. . materir^ls area the most valuable 
information (and also the thorniest) to be included in an ,^>>stract would surely be 
evaluative^ information such as the results of field testing and outside review* evaluations. 

Hegai-ding i)roKram :ind practice, we are abstracting considerably more of the 
teacher oriented types <}\' documents but have so far found the prescr* ERIC descriptors 
([uite adeciuate, 

I hope this infornuition is of some hblp to you. It\s good to see i-A\lC nu)re concerned 
with the iummI.s of educaiiona) p petitioners. 



Sincerely, 




Dorothy Bloch 

Coordinator of Information Services 
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ERIC 



ERIC CLEARINGHOUSE ON URBAN EDUCATION 
TEACHERS COLLEGE, COLUMBIA UNIVERSITY 
NEW YORK, NEW YORK 



Response to Quest lonnoire on A^-cess to Instructionol ProdviCff., 
Progroms, end Proctices 



Descriptors 

a) Descriptors which moy be used to designote Instructionol products 



Instructionol Moteriols 
Clossroom Moteriols 

Workbooks 
Munuois 

Reading Materials 
Educational Gomes 
Curriculum Guides 
Teaching Guld js 
State Curriculum Guides 
Instruc. lonoi Aides 
Worksheets 

Student Deve loped Materials 



Teacher Developed Materials 

Visual Aids 

Toys 

Talking Books 
Supplementary Textbooks 
jcience Materials 
Orientation Materials 
Programmed Materials 
Textbooks 

Multi"cultural Textbooks 
Progr ammed Texts 
History Textbooks 



b) 



Descriptors which may he used to designate instr :tional programs 
and practices : 



roms 



Instructional Programs 
Comp. nsGfory Education Pi j 
TeGC:'n.ig Proceduios 
Teaching Techniques 
Teaching Methods 
ieoching Styles 
StudcDl* Cv.nlrol Currlcutijrn 
After School Programs 
Program Content 
Course Content 
Auto-instruc! ionai Methods 

Classroom Techniqi 



Conventional Instruction 
Gro jp Instruction 
individual Instruction 
Individualized Instruction 
Multi-media Instruction 
Programmed Instruction 
Remedial Instruction 
Team Teaching 
Sequential Programs 
t^'iognostic Teaching 
Sm.^,*!l Group Instruction 
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2. 

Note: The descriptors listed in (a) and (b) above are of course used in 
conjiiMcfion witti other descriptors to fully describe a given document. For exampSe, 
"Grade A" and "Textbook Evaluation" would be added to "Reading Materials" t-o 
(It. ,cribe a document v/hich deals with the evaluation of reading texts for Grade 4. 
Another example would be adding "Dropout Prevention" and erto RIcans" to 
"After School Programs" to describe a document which deals with using after schoo! 
programs to reduce Puerto Rican students from dropping oui of scliooL 

c) Additional suggest^^^H descriptors for Instructional products, programs, 
and practices : 

The Urban Education Clearinghouse staff feels that ^here are sufficient 
descriptors in the curront ERIC Thesaurus to describe documents which 
are or deal with instructional products, practices and programs. In 
addilion^ the machine retrievable "publication type" Held should help 
in Identifying par cuiar publications of inte educational 
practitioners . 

di Addifionul su,,ge:ted descriptors for exempiaiy pr.jducts and programs ; 
The terms ' cxempiary Products" and "Exemplary Programs ■ micjht be 
adf'C'c' - D tho ERIC Thesaurus, "^cope notes would have to jccompany them, 
' ov^cver, .ioting that the products or programs were dc -^med "exemplary" 
by some oursi-io evo iuatlori, end were not dee ! so by the uRlC system. 
Creoi- care wouicJ hove to be -exercised by the indexors in ar.Gigr.ing '^h se 
lorms to particular documents. Many piograms have met wi-h some succer.s, 
but not ail would be "exemplary". 

ERIC 



Absfracfrs 

a) Guide lines: 

The abstracfing staff of Th- Urban Education Clear!/ ifiouse follows the 
guidelines found in The ERIC Procebsing Manual. Instructional products 
and descriptions of programs and prov. iCes usually require an indicative 
abstract; that is, an abstract written from the viewpoint of an informal 
but impartial reader and which reports on what is discussed or included 
In the document, the manner in which the information is presented, and, 
If necessary, to whom the document is addressed. Sc-nple Abstracts are 
attached . 

b) Improvement: 

Ideally, a reading of the entire entry for a given document (title, Guthor(s), 
institutional sourc descriptors, identifiers, notes, absfract) give? one 
a good idea o*"* what the document Is about and whether one wants to 
furrher pursuo the materia'. Carefully written abstracts which fully and 
objectively de ribe a product, nrogram, or practice as presentee in the 
' i:u.ar documents at hand shouiH oe helpful to practitioners, 
c") ^xumpiai-y products, prograrriS, pract'cc : 

Any major points of inforr. ^tion cor lined in a document should, of course, 
be reflected In the absurd 'r o jcument contains results of field testing 
or evaii.-^r;- fhese m.ouUI he .mentioned in the abstro^^^. 

Subs/sterns 

Q) The "pub '"cation typc'^ 'eld which is Med in for all ERIC documents Is 
3 typo O'"^ "subsyster " one, as rr-eni.oned above, should be helpful to 



educafional practitioners in identifying particular materials. 
Recently grade level descriptors were standardized and made mandatory 
for all appropriate documents. Perhaps a small group of standardized 
descriptors should be decided upon for all appropriate documents which 
are or deal with instructional products, programs, arid practices. For 
example;, all instructional produ cts, whether a textbook or a toy, would 
be given the descriptor "Instructional A'aterials" . (It might also be given 
a more specific term, if necessary, such as ^'History Textbooks"). This 
would provide an additional iden Fication tag for these particular documents. 
A separate directory for exemplary products, programs and practices 
perhaps should be created with citation and abstract formats specially 
desigrod for these particular documents. 

Prepared by : 



Jean Borabas 
Assistant Director 



Raja JayatI I leke 
Processing Coordinator. 
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* ' Ti TL„ The Chinese Bilingual Pilof Progru.r, ESEA Title VII, 1974: Proyram Guide. 
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OESC_ *Chinese; ^Sc-cond Language Learning; *BiIinguai Education; ^Program Guides; Progrcm 
-^Descriptions; Curriculum Development; Elementary School Curriculum; Secondary School Curriculum; 
^ rTeam Teaching; Paraprofessional School Personnel; Reading Programs; Conversational Language Courses 

^o_E<^^_ *■ San Francisco; California; Elementary Secofidory Education Act TItie VII; tSEA Title VII 



The 1965 Elementary Secondary Education Act Title VII Ch'nese Bilingual Pilof Program is a 
■bi lingual/blcu Itural program the r jrpose of which is to provide for the special educational needs of 
^ -children who hove limited Er,!jlish-speaking ability, who come from environments where the dominant 
language is one orher 'han r. glish, and v/ho come from iow-income families. 7- , proqrom Is charged 
eNvirh cev-lop.nr; and disseminating Chinese b : ! in :;uc i,/bl cu I turci currlcjium .materials, providing 
7 instruction \n born Enqiisn and Cantonese in the basic subject areas, providing the parents of c 
filsfudei'jfs with secor.-J lancuage insr, i*ion In English end Ccntoriese, and developing an educaticna 

9 
10 

J2 rclarsroorns: an English component class and a Chinese bilingual ccmpc ent doss. The studonr will 
,3^spo,'id hclF rhe day in one cioss and the other holf in the other. In sorr.f, grades the alternation oep-veen 
14 'componer-r. ever/ orner day. Tl^e students Gi... ofrered rhe tol"'owinc; yjbjec/s: English rending ancJ 
iB.wrlring, Chi-.e^e reac ng and v/riring, spoken ErjIIsh, spoken Cantonese, rnonne/ , jfics, sc . 'ai stua 
wliis^f^c^/ music,, ph/ilcal educanon, end zrf, . ' wrhor/j/rA) ^ 

18 r 

19 r 



^ rototype vv-ich mlgi.r se; - e as a replicable model for the development of a K~I2 b; lingua l/bi cu itura I 
•pnogrcrn. A :>njcent in the program divides his school time bet^^'een tv.- - teachers In twj different 
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Equal Rights: An Infergroup Educafion Curriculum. 



iNST^ BBB09096 



• Penniylvania State Dep\ of Education, Harrisburg. Bureau of Curriculum 
.| "^u Services 

J 
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LiisPON^ RMQ66000 ' Office of Education (DHEW), Washlngfon, D.C^ 
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PESC_^ *lntergroup Education; *Civil Rights; *Elemenlary School Curriculum; *Secondary School 
-Curriculum; Curriculum Development; Racial Attitud.-s; Social Attitudes; Sex Stereotypes; Educational 
- Opportunities; Equal Education; Early Childhood Education; Cla^s Activities; Community Involvement 
^I'L * Pennsylvania; Civil Rights Act of 1964 ^ 



IS curriculum, the development of which was funded under Title IV of the Civil Rights Act of 
- 1964, will aid teachers and school administrators in their efforts to explore with students the attitudes 
-and skills essential to friendly and democratic relations between persons of different races, religions, 
5 ["national origIns,and socioeconomic status and both sexes. The curriculum includes five components:' 
6r(l) suggested ways of structuring effective learning activities for intergroup education which stress 
7 j involvement, participation and realism; (2) the "Intergroup Education Curriculum"; (a) a conceptual 
a r framework for teachers ar.d students to oporale v/ithir; (b) explanatory material which e laborates the 
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^9 u meaning and significance of 12 key concepts; (c) c set of common objectives, drawn from the concepts, 
'.-\o provide a focus for each curriculum areo; and, (d) sections for each of eight curriculum areas—Arts,' 
Early Childhood Education, Health and Physical Education, Industrial Arts, Language Arts, ' 
13 1 -Mathematics, Science, and Social Studies; (3) sugaested ways of using the group life of the school as 
14 1' = source for class activities and a means of assuring tlie behavioral outcomes of the curriculum 
is.^opproaches; (4) suggested ways of involving the co.Timunity as an Important resource for Intergroup 
it-'^ucation; and, (5) supplemental information In the "Appendices" which can be used as an instructic J 
'" . resource for the classroom and In-service stoff development programs. - (Author/JM) 
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CJJ jP^fc I f""^ L-RIC: CLLARINGhlOUSt ON TtSTS. MEASUREMENT, cK^ EVALUATION 
wTm I ^kH# EDUCATIONAL TESTINC, SERVICE, PRINCETON, NEW JERSEY 08 



May 29, 1975 



Dr. JoAnn M. Steiger 

Department of Healtli, KducaLion, 

and Welfare 
National Institute of L'ducaLion 
Washington, D.C, 20208 

Dear Dr. Steiger: 

The Clearinghouse on Tests, Measurement, and Evaluation rarely processes 
instructional products for announcement in Resources in Education (RIE) 
due to the nature of our scope of interest. However, there are a few 
comments we would like to make about ways of handling instructional 
products and program information. 

1. DESCRIPTORS 

a. Generally we would use INSTRUCTIONAL MATERIALS as a descriptor 
for instructional products. Whenever possible a more specific 
descriptor would be used such as TALKING BOOKS, EDUCATIONAL 
GAMES or FLES MATERIALS, etc. 

b. To designate instructional programs we would use the descriptor, 
INSTRUCTIONAL PROGRAMS; for instructional practices, the des- 
criptors, TEACHING METHODS or TEACHING PROCEDURES. 

c. Descriptors to cover document types — i.e. INSTRUCTIONAL 
PROGRAMS (DOCUMENT TYPE) or TEACHING PROCEDURES (DOCUMENT 
TYPE) — would be useful. In this way the user could retrieve 
only those documents that are instructional programs or 
teaching procedures a3 opposed to those which describe or 
discuss them. For the user who seeks information on a specific 
program or procedure, the use of an identifier is essential. 
Thus a user interested in the ABC Reading Program could retrieve 
all information on the program using the title. In order to 
effectively retrieve information in this manner, there must be 
mandatory use of identifiers on documents of this type and 
standard LzaC ion in the use of titles for programs and products. 
The Labs and Centers who produce materials should be encouraged 
to be consistent in the use of product names in their reports. 

d. Certainly a de.qcripcor, EXEMPLARY PROGRAMS or VALIDATED PROGRAMS 
would help^ Through coordinate indexing documents could be 
retrieved which are exemplary or validated instructional programs 
(sec 1-c above) or which describe such programs. 
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2. ABSTRACTS 

a. To abstract an instructional product we would follow the basic 
guidelines for abstracting established in the ERIC Operating 
Manual. Frequently, ERIC/TM abstracts a test. The guidelines 
we have established for handling tests are attached. 

b. Practitioner oriented abstracts should include information 
concerning the target population (i.e. high school students who 
read on a third to sixth grade level); the need for expensive 
or readily available equipment; the qualifications of instruc- 
tional staff needed to carry out the program effectively; the 
model or philosophy upon which the materials are based (i.e. 
Piagetian Model) ; and the availability of information concerning 
the validity and effectiveness of the materials. 

c. The abstract for exemplary programs should Identify the 
context in which the program was judged to be exemplary. For 
example, it is one thing to know that a reading program is 

j udged exemplary based on its us i in wealthy suburban schools , 
as opposed to inner city schools. It is important to know the 
number of subjects participating in the evaluation. Whether 
the evaluation was done by the product developer or an unbiased 
party is also useful* 

3. SUBSYSTE14S 

a. No 

b. To best serve iihe needs of practitioners it might be desirable 



to have a separate brai.ch of ERIC for instructional materials. 
It could operate much the same way as CUE. The vocabulary 
would be the same but the cataloging is geared specifically to 
instructional materials. I think to overload an abstract may 
not be effective or efficient. Perhaps cataloging essential 
items such as personnel requirements, student characteristics, 
type of equipment needed, amount of time involved, would be 
more effective. 



Sj icerely , 




Eleanor V. Home 
Assistant Director 



EVH:mlp 
Enclosure 
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Memorcindum for: ERIC/TM Staff 



Subject: Abstracts of Tests 



Date: 



October 13, 1970 



From: 



R,0. Fortna 



From time to time our Clearinghouse will be processing tests 



and documents which contain tests for RIE. While the abstracting of 
tests must be standard, resumes for the two groups will be handled some- 
what differently. 



Group A " Tests without a supporting document 

These tests will be handled as a single document and 
will require only one :^^esur;e Form, In the case of 
published, standardized tests we will ^ost often be 
handling them as Level III docume however, there 
will be cases where the author or , . 'isher will permit 
us to put the tast in at Level I or II. 

Group B ~ Tests with a su:?Dortinq document 

In all cases where docunents contain tests they must 
be assigned consecutive TM numbers; therefore, as 
documents are received and accessioned they must be 
checked for inclusion of tests. 

Documents which contain tests will be handled as tv/o 
separate papers and wiii require two resume forms. One 
resume will be prepared for the document and the abstract 
will indicate only that a test is included. In all cases, 
the document and test will be entered at the level indicated 
by the author-~most times as Level I we hope. A second 
resume will be prepared for the test itself and it will 
always be entered at Level III. An entry will be made in 
the availability field listing the TM number of the document 
which contains the te^t. Invariably this should be the 
preceding TM number. Entering these tests at Level III will 
accomplish two i .:jor objectives. First, it will prevent 
duplication of microfiche in ERIC and second, it will ensure 
th.n a p.-^rsofi interostoj in in? test will obtain all supporting 
material by requiring him to obtain the document and test 
toootiicr . 



Regardless of the level of input or the source (Group A or 5) 

it is ifiiperativo th-it wo standardize oui abstractifig of tests to ensure 
consistcficy in tr?n;;s of coriient and style. What follows is an adaptation 
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of the content of three systems in oresent uso-Bi.iros, Cronbach and 
ETS Test Conection--which fits the requirements of the ERIC Report 
Resume and covers essential points of information about a test.^ Lines 
1-11 of the Report Resume will contain the fol lowi ng--Author , Title, 
Publication Date, Publisher or Source, Availability and Pagination 
while the abstract should be constriicted usinq the outline below. Be 
sure to include all information available on the test. 

1. Purpose of the test, type, and group(s) for which intended. 

a. Piirpose 

b. Forms and levels 

c. Grades or ages 

d. Classification (Aptitude, sales status, etc.) 

e. Individual or group 

f. Verbal or nonverbal 

g. Item type(s) 

h. Response mode 

2. Administration 

a. Special equipment (props, tape recorders, etc.] 

b. Qualifications to administer 

c. Time limits 

3. Scoring 

a. Method (hand, machine, etc.) 

b. Subscores 

4. Interpretation 

a. Manuals 

b. Supporting materials 

c. Morns (type) 

5. Standardization 

a. Reliability 

b. Validity 



Descriptors for tests should always include Tests as a major term 
and the remaini ng' terms should be used to supplement the information in 
the abstract. For example, an Algebra Test might be cataloged using the 
follO'/ing descriptors: Achievement Tests, Algebra, Grade 9, Group Tests, 
Multiple^ChoicG Tests, Tests. 

A sar^plo of a completed test resume is attached. 
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^SoiUlr;/£stoi^n CooiK'nUiv:- r ducat1 oi >:^1 Lo Dnra lory , Inc, 



Test of Oi <:) riijli:>h Pi-jclijct.ion, 

ur.riTuTioii (r.ouRCc) 



M\ AG, COUK 

i;:;oc-r.ooi 



0.25 



■ f 



GrC-4-7-05:?Cl^/-3078 



GRANT NO. 



i;i:iOf<'J NO. 



ijurl:au no. 



AVA I I. A L I Ul I Y 



SouLhuostcni. Coopercitivc Educational .Laboratory", Inc., 117 -RichMond 
nnvc, fr.r., Albuquorque, I!ow "Mexico .87106 * . * • ' ' ' I 



55p. 



'■L'nglisn (Socoiid Languc;:'^); Languacjo D^velopi'i^nt ; L. nguao 
Langudigc J^ro-r.nis ; ^Pn'nat^ Grades; Program Evaluation; Second Lanouag 
Spcinish Spcu'tin;] Children; Test Cor»:>t)Hiction; ^'Tcsts 
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linc.^is c-in individually r.d!,;! nistered test dcsicmcd to evaluate pronranis that 
icc-.cn inqli:,.-! r.s sccor.d l:.nnuago, specifically the Sout:T.-;G5t--rn Cooncrative 
f-di:(.^t,oiiai i.c; oratory's (S'./ClL) Oral I.anciuaqo Proq)-am for children in the nrir.--.r - 
^ 90^] 01 the test is to elicit rcf.i-,onscs in as "spontaneous" a ' 

fii'iKicr as po'..?-, lole m order tc arrive at a reasonahly realistic assessi:;ent of a 
a.}.'i s Sfieerh. ie:.t M:i.lrri al s consist of an adriinistrator 's n^.-ni'-l -nd a h't 

d.-ir':d, t-;e r.corCcil, rhildr-i's ro:.;)c;n:: 
■■i'-. .'^ ••'■^^ )''-^'i'.ii-cd 10 ad..:i;r;r.l-cr the l.st. CliiSM-oc.ii tca^.'-.r-rs', 
'v''^" ^ti-^'ii, ch:'ii-cd rer-poMsnr., air! use of th.- pro 

Ccui . ...r.nir.U'r t..:.! in a.'.o;jt 10-1:., r!ir.i;tCT> . l.'hile protu.'r.ci.:: ti^n .-r.r! voe 

'i ' '.; •'■ i ^ '.■pon C'ra; i i r al co:::^^'' . "^-^ <.:' 

■ ^ ' C'-: r ..1 * i 0,1 . A I'M-.l st\.'rv '■. ." p..rL's'. 

I-''!- i tc;;:'-. and II.. e of Cnc;lirdi i r,.:u-.:! ; r' ] ' ' ' ' 

, .in;. I !,.;. ?/-r;,0 i,, ly !,e o!. ; a i r.e ' Tiie tc-r. I is imL M a nd.-.rd i ^.-..i ; Keyov^r 

;cl . i(:su».:i 0, .r,. ir;;;:/;;it has [)i r.v.der[ o^Mcral cot-rjorir.^ of scores vdiich * 

rel i.;.M I i ty and val idi ty. ) 
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FLORIDA STATC UNIVERSITY / Johnston Bujldnuj / ^1 5 N. Monroe Str».>iM / Tallaho'iseu, rioridii 32301 / 901 -6^4 -306(3 



Dr. S{c\i\cv: 

Vour iiici;u) of July M) . ai*rivod in my office on August 13; T am unable 

to liicct your Au^^usf IS deadline i*or coinincnts to be included in your final 
repo7*t . 

1 vvas disappointed tbnt tlie listing of tclepbone intcmMCws did not include 
ariN'iMie from North (iarolina, Soutb Cai'Dlina, FloriJ'i, Tennessee, Alabama, or 
Taxas; these states have active dissemination pv ims and may have valuable 
i uput . 

fji^pefn i 1 }*, }-onr ro[^ort will be available for discussion at the next I-RIC 
IXita Base Users Conference this Fall. I look forward to receiving a cop\-, 

SitKHMx^y, 



September 2, \\)7?y 



\)v . Jo Ann M, St !• i;.',er 
Steiger, l-ink and Smith. Inc. 
()72.S Towne bane Road 
McLean, Virginia 22101 



[Robert I'. Hancock 
I n t''> n;ia t i (Ml Services Iiivision 




KiJl: i> 
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Northwest 
Regional 
Educational 
Laboratory ( 




710 S W Sffconcl Avunuf'- Portland. Ort»i)on 97204 • Tolephono (b03) 248-6800 



Aii[j;ust 14, It)?!) 

Dr. vJo Ann M. Stuig(»r 

S t:o i-^^er , F i nk and Sin i t:h , Inc. 

Kducation Research niul Dtivelopmciut 

6723 TowiU! Lain.' Ro.icl 

McLean, Virj^inia 22101 

Dear Dr. SLoL^^er; 

L have been asked l)y Dr. harry Fish to respond to your NIE paper related 
L u the re tr i eva ] of inf orma t ion on educa tion^il products , programs and 
practices from LKIC. 

During a five-year period with the Northwest Regional Special Education 
Instructional Materials Center, in Eugene, Oregon, and previous years' 
experience in high scliool curriculum work, I had extensi^^e opportunities 
to interact with teachers who were a-jking the questions you are dealing 
with. I have several responses, 

1. a) Have you had any interaction with the National Center for Edu- 

cational Materials and Media for the Handicapped at Ohio State 
University in Columbus on the coding/indexing of materials? 
They^ve been charged with developing a good system; whether the 
charge has been accomplished I haven't recently heard. They 
can he reached at: 222 West 12th, Columbus, Ohio 43210 
(614) 586-2400. 

b) Have you had any communications with tlie people who developed 
the SelectEd, Inc. "Prescriptive Materials Retrieval System?" 

Their developers have ciealt with a number of your questions, and 
they might just have some useful data for you. They can be 
reached at Select Education, 152 Pico Blvd., Santa Monica, CA 
90405 (213) 392-3985. 

c) How about KPIE? Have you been in touch with thm? (Educational 
Products Information Exchange, EPIE Institute, 453 West Street, 
New York, N.Y. 10014 (212) 675-1163). 

2. Page 17, SeHJEcri; Might we not consider both major and minor areas 
of subject matter, in that many materials have several distinct uses, 
such as games or simulations (which may teach both skills and con- 
tent) or materials which might be tlr)ught of in their broad context, 
such as (llCONo^i LCS) but also in tlioir narrower sense, (CONSUMER 
SFi'lNDINc; or ilOUSKUOLn FINANCE). There is a need for the specific 

as u't/jl as the ^;eneral in retrieving instructional materials, par- 
l i c ; u 1 a r j y if t h v d . i c .'I has i s g o i ng t o be com e a large ono. . 
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3 I'ajH" 17, SlIiiJKCT: In il i sc-ussL ii)- "ol) joc Uvi-k" wi; an- ^'oinc to run 
.snuiok into s.'VcraL types, sucl, as "long ami slinfC ran,',.' oh.).n-tivos, 
"teachor or student objectives," or "class vs. individual objectives. 
Will we need to expand or clarify? 

Pa^-e 17, TARGET AUDIKNCt:: H.i.s the term "proCiciency level" yet been 
standardized enough to be used as a descriptor? And if not, is there 
to De a set o£ proficiencies against which abstractors may measure 
the materials they are working with? (reading level and grade level 
are two other such hazy, ill-defined words, and have driven those 
who describe and clas.sify instructional materials more than a little 
mad. Let's not make proficiency level still a third!) 

■"5 Pa.i'e 17, F0R>1AT: The concept of medium may need expai;sion into 

aiid'iovisual form.it descriptors. Multi-media kits and other products 
deaiinr with assorted materials and techniques demand of the user 
a knowledge of appropriate projectors and other equipment for their 
use. Will the user be able to ascertain from the abstract (or from 
some other source) which equipment will be necessary to successfully 
utilize the product? 

6 Page 17, EFFECTIVENESS: In using the term "outcomes," will the 
guidelines differentiate for abstractors between outcomes and ob- 
jectives? Definition may be needed. 

7 Pages 19-23: These paragraphs are helpful expansions of page 17. 
Will there be enough of this sort of expansion that each of the detail 
of page 17 is clarified? 

8 Would there be justification for codin^^ materials which are par- 
ticularly appropriate for teaching to the cognitive or affective or 
p.sychomotor domain.s? Tlie humanistic education groups ask for these, 
and the movement gets stronger daily. 

I'm pleased to see that we are working on such a project. It hasn't 
.seemed possible for business interests to develop such a system, and 
education certainly needs one. I hope t^here is a way by which two systems 
FRIC and ERIC MATERIALS, can be developed AND RELATED, so that we are not 
hamstrung' hv problem- such as the incomplete p-ocess we must use now for 
identifying' AIM/ARM materials within the ERIC files. Particularly m the 
area of ef f ,-c ': iveness of materials, we are gO'" ig to need to have ties 
between ERIC and ERIC MATERIALS, in order to retrieve all the pertinent 
research and reporting. 

Good luck. Let me know vour next steps; I'd be happy to continue to 
react or even to be involved in other steps in the process, if I could be 
helpful to it. 

Chsers, 

M. Nlaggle Roger's 
M.MRtly 
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Bb^ Btofidwciy, Bouldt^, Colo/citio 8C 
Tricpf^ono (303) 492-8434 



Au^Uirtt: 25, i 9 7') 



I)r . Jo Ann M ♦ (riy.v.i: 
Km St Coast ice 
f)723 Towne l.ano Road 
McIamii, Vir^vinin 22101 

Di-ar Mr. Stoi^^.or: 

SLiice we have li.id y.uch dilll'ulty in getting toj^'^etlior by telephone, 1 
wi.i r«^spond to ynut letter of July JO in writing. I wiii pick up the 
various eom-crr s ami recommendations i.»-et"y much in the order in which they 
appt.N'ir in your pafier. 

^ • t^ra c t i t iono r-Or ien ted Uocumen t 

Two kinds of: documents should be considered under thiji heading. First, 
"htiw-to" materials oriented primarily to how to do things in the classroom. 
The second kind would be curriculum materials, that is, actual materials for 
use in the classroom. 

With respect to "how-to" materials there would be two major sources — 
documents that come in from the field and documents that are produced by the 
clear ingiiouses . It is probably true that there are not very many documents 
that come in from the field that would meet this need. To the extent that 
suci; documents are available and of reasonably good quality, I am sure this 
clearinghouse would put in all the documents that are available to it and I 
expect the same would be true of most other clearinghouses. With respect 
to the production of "how-to" documents I am sure you are familiar \dth the 
"information analysis" producLs that are a major activity of all the clear- 
inghouses. The majority of information analysis products produced by this 
clearinghouse would fall in to the "how-to" category and I think this is true 
of n.ny other clearinghouses. We have, for example, produced a series of 
"tips" papers on the teaching of pnr, icular kinds of subjects and have also 
produced a number of publicatio: ^ that :^uggest additional resource materials. 
\<c also published a series of A "Prof'iias of Promise" whicL documented 
creative classroom programs or i : ^ctit._, that had originated in schools 
tliroughout the country. 

- • ii^i:'iL-l2JL Curricu lum Materials 

The second kind of practitioner-oriented documents, and one which is a 
major i^oncern in your paper, consists of curriculum materials. You are, no 
doubt, f .'imil f.ar with the history of the KRIC system and with the fact that 
tht?re was very little emphasis on curriculum materials at the beginning of 
the system and substap.tial restrictions on the quantity of curriculum 
materials thai could be eaiered into tiie system for quite a few years. Tiiis 
is now changLtd and a ^',reater number of curriculum materials have been put 
into this systori !:i(^re vcciwMly. 1 think this is an appropriate shift: 
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iiowcvcr, 1 still think l:h<it some liniltallon iummIs be put on l Ijr volunn' o! 
curr iculuiu inaturLils — llu' potiMUl.il volunu' rould ovt^rwlu^ 1 in lUv sy.'Ueiii — 
,.iul Lliat ,suhsL<inl i.il wolj.;liL sliouUi still be v,ivi'n to the iu'<.ni:; ol .ulin i i, I :J t rM t o rs 
ind rurriciihini planners, iumhIs liiat :\rc iiu'l only In |)arl. by currliuJuin 
inatiTials and rtM|uiii> also a lot ol ot:lu'r I ypi\s of input. 

^' A Si'paral:^' -"jy sj^j^m lo r (air r 1 c u L am Ma t: e r ia 1 s 

A.s lon^ as access lo curriculum materials wlLlUn the exist iiii^ system 
Is reasonably j;ood — a inaLLer deall wiLh below — I can see no reason lor 
est.d) 1 Lr.h Lng <i sej^araLe system for curriculum materials. 

\ . Rij: r i evaj o l' ii:i:iumeii_t s_ on K duca t iona 1 rrouucts, Pro^'.ramSj an d T ract icfs 
1 don't tliink tlic situation is nearly as bad as indicated by your list 
ol* hundreds uT descript.^rs tliat mi^ht be used for this type of search. With 
the joint use of several well chosen descriptors — particularly includlu)', 
subject area desc r ip to rs-- i t is not difficult to ^ero in on the type of 
document desired. The system rtiuld always be improved, of course, but 
it seems to me th.it with an oper.itin^ system such as KRJC, thi^ nust bv 
slow and step-wise procedure such as is part of the continuing' / ocess o^ 
iHir operatitst. You mentioned particularly the possibility of -.lore 
hierarchii-a 1 system of descriptors. The system of "broader terms/' "narrowi^r 
terms," and "related terms" provides a hierarchy of sorts, although on a 
rather atomistic basis. To make the system r.ore hiearchic.il than this would 
require a vast undertaking;. If done, I wou d think this would have to lie 
a se{)<irate research undertaking that would proceed parallel to the continued 
t)peration of the system and might conceivably result in a drastic change in 
the system at some point in time. Meanwhile, however, the Thesaurus is not bad. 

J . 11 o w___t_( .» VJ iid^ Ivv. 1 1^1 1 a ted Materia] s 

Aci^ess to evaluations of c-urricuLum materials would be a^ extremely 
useful tool for educators. The problem of doing this through the I^IRIC 
system is tliat evaluations of materials are extremely scarce and while 
access t<^ sui-h evaluations might be useful, there is always the second questicMi 
of jutlg, in>: whether the (^valuations are sound. T think that what is needed 

is a lot of special work on evaluation of curriculum materials and special 
publications which would help educators in this respect. 1 am dubious about 
whether some spec ial method of locating evaluated materials in the ERIC system 
would pay off very much, primarily because of the scarcity of such evaluations. 

^ • • b'n if ormity _^ _o 1^ Abs tracts 

The paper expresses a substantial concern for lack of uniformity in 
abstrai'ls of curriculum materials. Perhaps a more descriptive set of guidelines 
w«>tild t>e useful. llowev*'r, 1 think the writing of such guidelines should be 
precee(b_'d by an effort on the part of CERIC to do a good bit of substantive 
editing; of thesi' abstracts with a view to reducing the variation in them; 
and then on the basis of such editing and of confering with clearinghouses, 
1 usefvii set of guidelines tliat would bring about more uniformity might be 
produced. With resper-t to the particular items to be covered in such abstracts 
•Mitlmeii tni pag.i\s <»f the p.iper, 1 think ni()st of these ..'.re appropr i .i t e , 

and rnnay are now bei:i>; done. Ik^wever, there would be substantial difficulty 
with some of the items under 3, "special attributes." "instructional prim iples 
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»>r r;il 1 orj.i I upon wliii*. t h • nui t i-r 1 1 1 s an* 1),ini'i|'* ,ur usunliy nol :;i.Urrl In 

«iir r iiMi I urn in.i I i .» 1 , Tlu'.y r.in iulnrctl Ijy .snniLMMH' wlj(> f,» sk i ! 1 t'd In 

.ui.ilvjifs \>\ in.it ri i I I .s .(lul whi> Ins .iuMlrl.Mil llnir (o «l« sui* i au ana I y j; i .'i , 

Uut J <l»> not liiink t ii i n I.; h-asihli' in t asf ut al);i I iMc I i n^' wlihh nurst 

l)f «lnn(» in vi-ry liniltiMl th^r, .SititMai roimiimt would apply "to Mir roir 

IIh' injil rui' an«l "Mm* n»lt o( 'In' IrarauT." Thr«!c r(yir?j mf^',in or tnivJU. 

not In* :;piM; i 1 iiui in ilu itui I or i a i and il nol fipo« 1 j I od , mh;ht ro(pMr(' rons i dorab I 

i'Xpori Iso and limo ; o inlor. WIMi r'^a)i'(t to Itom ') , "CosIm and rronHju is i t I'S /' 

tin- itiMii on "rcqniti'd .stall trainiM^;" and [)rrhnps noido nl (ho ot Iwrrj wouiil 

!"oqnli'i' in many cason a runs Idoral) inliTont la 1 loap ini the pai't of an 

ah.'itrartor. Final 'v, tlio tull outNiio of 1 1 om.^: jno>j»,o!J t od horo (iii>',lit [)ush 

{ho spaoo 1 j ui I I at I «)io; hoy<Mid a loajMl)lo Mini I. 

/. Ik'Jo o( l'uhL^|>o C'oili*^?; 

1 think tho insLitutioii ul tho oxistin^* pnhtypi* rodt^ was an iuioortant 
:;t.op lorward tor the sysloin. HowoviT, t hon- are^ a couple ol revisions that 
I think would bo iisoful in lino with your objootivo of makiny; ourr Iimi 1 uni 
matorials nioro readily av.i i lahi e . Tho distinction between "C" and "i;" in 
tho [jreSiMiL (Muli* is Vi'ry clear in my mind. sliould refer to curriculum 

maiorials, Lli.iL is, ihiuKS for classroom use, wlurreas *'G" refers to resource 
materials fi)r teachers, including, teacher j;uldes, i think this is a clear 
and useful distinction: htjwever, to follow It through, it would be necessary 
CO transfer "curriculum )»uides" from "C*' to "C;" and also as you suj^^^^'J^i to 
transfer textbooks and program texts from "B" to "C", i would not expect to 
find, .IS you su^y^est, that curriculum materials would be formed under K, 
Oy or t). Program and project descriptions would be searched under K and I 
think this is an appropriated distinction from the codes for curriculum 
naterials ''C" and teaching; resources "G". 

8 . /\_ J adding Sy .'Ua.* m 

I'm not sure I understand the suggestions on pages 10-12, It sounds 
as though they are pr eS'" r i n i ng a system of numbers to replace a system of 
w>rds. If this is i correct interpretation, it seems t^' me this w^ould be 
a backward step. 

I w^.uild be happy to fliscuss rnir ideas on these matters with you furtlier. 
In view of our difficulty arriving at a telephone connection, 1 thougiit you 
would like tc have these cominents in writing, 

Ik'st wis les with your project. 

S incerely , 



Irving Morrissett 
Director 

iM/cr 

cc : Uol Tres tiT 



108 

o 

ERIC 



AASA 
NASE 

AASA^ National A cademy for School Executives 

August 19, 1975 



Dr. JoAnn M, Steiger 
Steiger, Fink and Smith, Inc. 
Education Research and Development 
6723 Towne Lane Road 
McLean, Virginia 22101 



Dear Dr. Steiger: 

In response to your recent correspondence relative to 
improvement of the ERIC system, I have reviewed your manuscript 
from the standpoint of interest of the practicing school adminis- 
trator. This is obviously because the American Association for 
School Administrators serves practicing administrators around 
the country and they comprise the bulk of our membership and 
clientele. 

Relative to the alternative strategies described in your paper, 
I propose that for the long run the standardization of descriptors 
alternative is the most feasible even though it would require 
revision of descriptors already in the ERIC collection. I think 
anything less than this would be essentially a rather small 
tinkering with the descriptor system when probably a rather 
dramatic change initiated in one swoop is what is necessary. 

l^eyond this recommendation relative to alternative strategies 
id^^ntlfied in the paper, I might suggest that there be a more 
viable role for state education agencies in the ERIC System, 
i^ny smaller school districts do not have access to a university 
or the ERIC system itself and it seems that state education agencies 
could play a role here. They could assist in dissemination of what 
is available to ERIC as well as facilitating access of school 
district persoimel to the system. An example is a system which 
is currently operational in the State of Kansas wherein, on a 
subscription basis, the state education agency provides a specified 
number of searches to school districts in the state. In addition, 
the state department provides a great deal of information to the 
subscribing school districts of the nature of ERIC and what it 
includes as well as appropriate information relative to descriptors 
and access. It seems to me that such a role for state education 

BV llSSt ^^^^^ ^^'''^ Moore Street, Arlington, Virginia 22209 / Telephone: (703) 528-7875 



Dr. JoAnn M. Steiger 
August 19, 1975 
Page 2 

agencies would be a way to increase the dissemination and use of 
practice oriented documents to practitioners, both teachers and 
administrators. The appropriate contact relative to the program 
I have described in Kansas is Dr. Richard K. Herlig* 

I might point out that in an era of accountability there is a great 
deal of interest on the part of educational managers for practice 
oriented documents relative to management systems. The harried 
small world superintendent who is being hit over the head by state 
legislature or by his school board relative to accountability has 
a pressing need for "how-to-do-it" materials on various output 
oriented management systems. Thus the same situation you described 
relative to the field desire for instructional materials applies 
to management practices and could also be treated, it seems 
to me, through the application of standardization of the descriptors 
approach to this component of ERIC. 

I hope you find these comments useful. Thank you for soliciting our 
input. 



Regards, 




Associate Director 
cc : Paul Salmon 
JAS/em 
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Counseling and Personnel Services Information Center 
Tlic School of Education, fho Ufiiversity of Michigan 
Ann Arbor, Mich/gan 48104 
August 19, 197b 

Dr. JoAnn M. Steiger 
6723 Towne Lane Road 
McLean, VA 221C1 

Dear Dr. Steiger: 

We have reviewed your comments on the ERIC system sent to us late July, and are 
pi ased to send along our opinions as requested. 

CODING- ERIC/CAPS supports the concept of coding document types as 

accurately as possible. We ourselves use some descriptor for 
each document and article we index so as to help our users to 
the utmost. It would be particularly useful to system users if 
we would parallel the. list of leveling terms developed at one of 
our recent technical meetings. 

We do not see the need for a completely separate system of 
coding — ERIC contains a sufficient bank of legitimate terms 
with which we can code documents and materials. 

PUBTYPES - In line with a new and more accurate way of coding, we would 
like to see a refinement of the Pubtypes now in use. We feel 
they should be refined so that one pubtype does not reflect 
several diverse document types. Additional ones might be added 
which would speak to evaluated programs and field-tested materials. 

N FW DESCRIPTORS " Barring the use of new Pubtype categories, we would support 
the creation of a limited set of descriptors which would address 
themselves to instructional materials, such as: Field Tested, 
Validated, etc. (Some evaluative terms already exist in ERIC) 

ABSTRACTS - Abstracts, particularly in the rirea of materials and programs, 
should include objective evaluative information if available in 
the document-- negative as well as positive. If a program or set 
of materials has been tested and found wanting with certain groups 
or under tested conditions, that information should be available 
to the user. 

In regard to your request to use our Clearinghouse comments expressed in response 
to vour April letter, please feel free to do so in any way you deem appropriate. 
Please make whatever use you wish of these comments as well. Thank you for your 
interest in helping to refine the ERIC system. 

Sincerely, ^ -7->>^^ 
Carol K. Jaslow iV 

Editor, ERIC/CAPS (for Dr. E. Benjamin, Assoc. Director, ERIC/CAPS) 
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ERIC CLEARINGHOUSE ON RURAL EDUCATION 
AND SMALL SCHOOLS 



Box 3AP/La5 Cruo-s, N^-/v Mexico B8003 
Telephone (505) 646 26? 3 



August 20, 1975 



Dr. JoAnn M. Steiger 
5723 Towne Lane Road 
McLean, Virginia 22101 

Dear Dr. Steiger, 

Enclosed are some comments by our staff concerning your report on 
curriculum material in ERIC, T thought they might be of interest 
to you. 



Sincerely, 



Everett D, Edington 
Director, ERIC/CRESS 




EDE/mt 
End. 

cc: Del Trester 
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August 14, 1975 



Present: Dr. Hdington; Betty Rose; Nellie; Margarita; Amelita 
Subject: Reactions to the Steiger Report 

Dr. Edington stated that he was pleased that someone was conducting such an 
investigation into the ERIC System and that they had canvassed two areas for 
their suggestions to the solutions of the practitioner's use of the System, 
llie report is not final yet, we are to react to it before the suggestions are 
sent any further. 

D;' . E feels tliat the System was not designed for the practitioner, therefore 
we need to take a look at our methods and possibly refin'^- them for the 
practitioner. 

BRDR feels that the report was compiled by someone who was not familiar enough 
with tlie system to make adequate suggestions many of the suggestions were 
only possible if the entire System unden^ent major policy changes. 

Many of the suggestions as to the items to be incorporated into the abstracts 
are already covered in our guidelines and we resent Cone more time) being called 
to task for the mistakes of others. 

REACTIONS FROM HE GROUP: 

Extent of problem --9 out of 10 practitioners cannot make a concise statement 

of their problem before they make a search 
Tlie searcher is looking for materials that are not covered in the System because 

1. Curriculum materials are copyrighted 

2. Level III documents discouraged in System 

3. Multi-media products not in system 

It seems the author does not understand our system of cross-referencing. 

Major objection to the BROAD Descriptors that are suggested for use in trying to 
make a search draw out a narrow subject. 

Suggest the answer to the problem of retrievability can be solved with further 
interchange between linker agencies and the Clearinghouses (as we are now doing- - 
workshops, etc. ) . 

Dr. E noted tliat there were substantial variations in the descriptors submitted 
by the 16 Clearinghouses canvassed this is good and our decentralized system 
encourages this. 

The recommendations made by the author scein to focus on tlie Elementary Secondary 
Education field only our system covers many other levels of education and we 
do not need to make changes that are not relevant to all. 

Major concern over the abstract sug!^:;estions in tliat all of them are in the 
guidelines now and should already be incorporated into abstracts. 

We vvould like a complete Resume Form used for the excunples of incorporation of 
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suggestions made by the author concerning indexing and abstracting. 

Two line example does not cover hII of the bases mentior. d, nor the way they 
would be implemented. 

Suggestions made concerning Vuh Type do not clarify the problem, they complicate 
it"^-- such a Alolia- numeric system would be vast tmd there would be need for 
further specificity in each niuneric classification never ending on encompassing 
t!)0 total problem. 

Pub :ype needs to appear in Ril: and a list of these Pub Types made accessible 
to useis. 

v;e do not want a separate system for instructional materials. Refined search 
methods would be more practical. 

We definitely need scope notes on new terns that were suggested by the Clearing- 
houses, and feel there should be an evaluation of them. 

In discussion of the Indicative and Informative Abstract, Dr. £ feels that the 
Informative Abstract, for his use, is much more helpful. j 

Margarita pointed out that the Librarians at her workshops were very upr-et 
because, in many cases, were much better than the documents. 

Care must be taken in reflecting the document in hand. 

MC is going to mention in her presentations that an abstract is not to be used 
for the purpose of referencing the document must be used. 
V^e were very ^lad that we were given a chance to react to this paper; we feel 
perhaps a person familiar with the ERIC guidelines and overall policy (a third 
person) might be very valuable to the present team of researchers. 

.^I notes only 
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Reactions toSteigerReport 

Before processing solutions can be devised, there are some major 
policy implications to be explored; among these are: 

1. Is ERIC to become a one-stop resource? 
This involves questions concerning: 

a. high numbers of Level III documents 

b. advertising of commercial items 

2. Is ERIC to change from a coordinate indexing 
system to an hierarchical system? 

3. Are the abstracts to change from reflecting 

the document to become editorial and judgemental? 

If the above questions are answered in the positive, then a 
further exploration of varieties of alternatives can be conducted, 
most of which are not addressed in the report. 

If Vie are to adapt within the system we have (which I feel is 
the more logical), then many solutions can be found within our 
already existing guidelines. For example: 

1. The present PUBTYPE could be cleaned up and made 
more useful. 

2. The present guidelines for abstracting and indexing 
could be adherred to more strictly; the guidelines 
address almost every point raised in the report. 

3. Some arrangement could be devised whereby the present 
PUBTYPE was reflected in RIE and on the fiche, with 
instructions on use by manual and machine searchers. 

Questions Concerning the ''Problem*' 

What is the magnitude of the "problem"? Is it necessary to 
CO ru piece iy overhaul the systsm to then find there are not that 
many curriculum and practitioner oriented materials available? 
Perhaps ERIC should not go it alone; there might ought to be some 
encouragement to get practitioners to write so ERIC woi.ld have 
something to input. ERIC/CHESS might have some thoug!r:s on this, 
since the Social Studies Consortium sponsored such a practitioner 
project (nation wide) two years ago. 

Concerns About the Report 

The report and study could have been considerably strengthened 
and made more useful if the work had been done by two or more people 
rather than one. At least one or more of these persons should have 
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been long-time users of ERIC to some depth. It would have been 
most useful to have both a computer searcher and a manual searcher 
involved. One person could have been' a novice (like Steiger) to 
r.iise ill! sorts of blue-sky questions. The others would be oware 
of the specific requests of a variety of users. 

The report strikes me as a blast at the clearinghouses. Since 
most elements in the report are in the guidelines, then evidently 
there is system slip-up. Without losing the concept of decentrali- 
zation, perhaps Central ERIC should exercise mere direction on 
specific compliance with the guidelines to the given clearinghouse 
(Mr. Marron's letters we re harsh, but: rhey we - also unforg 1 1 n b " - > 
I grow weary with always being brougi,!: ro task for the malfeasance 
of a f ew . 

The point should be made that practitioner prepared materials 
are usually the most slipshod we receive. Much of the information 
Steiger wants does no_t appear in the document. She seems to 
assume a perfectly written item designed to fit our guidelines. 
jRather, we must cons ta n t 1 y ad j us t our guidelines to fit the document 
in hand. 

The need for such a report concerns me. There appears to be 
a void in the managerial structure of ERIC. There ought to be 
an advisory committee of users, processors, and Central ERIC 
personnel. If such a committee functioned properly such "problems" 
as addressed in the Steiger report would be under review and 
consideration and thus would not (hopefully) be allowed to become 
problems of major proportion. Greater representation of user 
publics could be bro't to bear, also. 

I was greatly annoyed that no sample abstracts were given. 
Introductory sentences addressed to some need or another do not 
make a complete, 200 word or less abstract. 

Betty Rose 

1 ii-os-ys 
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Gouthwest Educational DeveloDment Laboratory 

211 East 7th Street, Austin, Texas 78701 • 512/476-6861 
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August 22, 1975 



Dr. JoAnn Steiger 
vSteiger, Fink and Smith, Inc. 
6723 Towne Lane Road 
Mc Lean, Virginia 22101 

Dear Dr. Stcigei: 

Dr. James H. Perry, Ivxecutive Director of Southwest Edu- 
cational Development Laboratory, has referred to me your 
paper, "The ERIC System and Practitioner Needs. " I am 
pleased to find that it addresses the concerns which our 
staff members have t^xpressed. 



L>«t>M !••». 

Dnovt* 111 (.Jl'v#«l < 
• l.),..l.l-> t..ll 



Certainly we would agree that a descriptor for retrieving 
evaluated products is a necessity, and our preferences 
would be ' validated programs" (p. 13) with a working 
definition indicated under the subheading EFFECTIVENESS 
(p. Z2), In addition, we should like to suggest that some 
section, perhaps the SPECIAL ATTRIBUTES section, should 
address content validity. We also believe that the phrase 
"instructional principle or rationale" might profitably be 
enlarged to include "theoretical construct, " 



Sincerely, 



Martha L. Smith 
Director, Resource Development 
and Planning 



MLS/es 
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THE FLORIDA STATE UNIVERSITY TALLAHASSEE 32306 



Robert Manning Strozicr Lihrury 

c i e n c e -Te cliri olof D i vi s i on 
19 August 1975 



Dr. Jo Ai/n M. otei^^er 
Gteif'ier, Kink and Smith, inc. 
6723 Tovme Lane Rd. 
McLean, Va. 2;': ./I 

['ear Dr. rteii'er: 

\'our paper v.^as quite informative: in'my of our users are interested in retrievinr: 
or excludin;; materials with a curriculum orientation. I am presently involved in 
computer searching'; of ERIC and other data bases tlirough SDC, Lockheed, and the 
National Library of Medicine (Medline). 

Melline has a system of checkt'::.i3s tii'it is very valuable. Each document is indexed under 
as many Oi' these terms as is applicable: Infant, Newborn (to 1 month). 
Infant (l-^'3 months). Child, Preschool (r?-5 years), Child (6-12 years), Adolescence 
( 13-18 years), A.dult (19-^*-^^ years), Middle age (U5-65 years). Aged (65 years and up). 
It is also possible to search under Reviev; and retrieve all bibliographies or review 
articles. An "^JC search v/ould be more satisfacory with a similar provision. At the 
present time one must use n^^merous descriptors to search on a grade level and this 
is a common question. Usin^^ the existing ERIC descriptors, here is a possible list 
of checktags. The list should be kept small and these descriptors would be applied 
'^'j all articles to indicate either grade level or age of subjects. Infancy (to 23 
months). Preschool (2 yea:^^^ to Grade l). Primary grades (Gr 1-3)? Intermediate grades 
(Gr U-6), Junior hi;;rh schools (Gr 7-8), High schools (dr 9-12), Post secondary 
education, Higher education (Gr 13'^') 5 Adult Education. Also only one descriptor 
would be used to retrieve all materials in category L of Appendix C. 

Many users request a specific type of paper. Your suggestion is interesting in this 
case althoui^h for computer retrieval I think too many search keys are required. We do 
;'ot rr. :Uests for teaching materials but also requests that v^ould exclude this type of 
material. V/e also got requests for ^'programs that actually wprk" and evaluations 
of these pror.rams. It is not possible to retrieve these at the present time. 

There is a need for these improranents in indexing for the ERIC system. ITopefully, 
triese could be included in the present indexes. It v^ould be nice if AIM/ARM materials 
could l)e consolidated with 1\1K as frequently one must search both files. 

A Cin-il ::Ui:;;es tion wouLl. be to have the tapes arrrmged in such a way that individual 
t.i i,l<^ v/orrls may be used as search terms. Vie find the system particularly slow to 
adopt new terms and somctiifies the appropriate concept ca^nnot be located. Your paper 
did not \rrive until Au-^ust 15. 



Youy^ truly, 




;.ois iUirdick 



The University of Northvern Colorado 



GREELEY, COLORADO 80639 



Education Infomation Service 



T)r. JoAnn M. Stei^^er 
Stei^rer, Flnic Smith, Inc. 
6723 Towne Lane Road 
McLean, Virginia 22101 

Dear Dr. Steiger: 

Your paper is interesting^ and stimulating — and hits home. 
Serving both a university and several school districts, I have often 
fait the need of some distinction in the ERIC system between the re- 
quirements of the two groups (actually three if you couiit administration.) 

Although I feel the best way to discriminate between "how to" and 
theory would be a comlete separation of the system, I realize this is 
nrobably not feasible at the moment. Th refore, the idea of a standard- 
±7,er^ vocabulary, and codes, dealing with oractioner-oriented materials 
p^'.-^als prentlY ho -ne. Th'^re are 'r.fiuy tir'^R, finding an exceller.t doc- 
urio-it joe'c y-^tr^r n ^onrch ^nd hrev ^f-il-r^d, that I foel li'ce 'cic cing 



to '-nko f-'^^la c!;pr«ro r'^ tronctive, or if '!;ore are any plans to do so-- 
•.r--ili he n "^.orirtro'iis tas'<l 

Plon.se Cf^ion .c: informed as to ^ny decision made on tliis matter — 
it is a problem T feel needs a good — and quick-solution. 



; '.y q 1 1 o :j i, o n . ; ' ; ] 1' i ^ t ■ ( de all : : l ' .1 j 



p i,and?r'iizo<.i vocabulary) how 




Anne A, Powell 
1 i 9 Information Retrieval Specialist 



UNIVERSITY OF KENTUCKY 

LEXINGTON. KENTUCKY 40506 



COMPUTJNG CENTER 



:)v . :).\: : . ! ' . ji.^'i ] or* 



^.o -.our Iry; '^or --'f-ai. it 1:: vnrt.h, ! 1 1 . ^' a;-. ^[,:' 

not r,^ ■■:'.)--',c:. ■crir.v] aho-i^ '.Iv' : 'v ^-..s'''. ' 7 '•^r I:- ■ '-y^ ""i 1 /r^^ . , 
\Io"ipn ■-i/'i'- >--n*.^^r, i 1 > '.h--* npjvj.ri n(^' 1 i. of • J-jch.' ur. 1-' nvi- 
junctio,; -IfM tY\r A])pa.l.ichlari .SabRllito i'ro.iect. aco^Jire^ fhp 
•CI"?!''] lr«,f)f.'r. .'L.'id r.£"iT';f? corn])ul.er pro,''i;rarnrr for prccer"'.:'* n - th^^ ^ancr. 
an] iolfv.' rieajrcho;-. Since the lepar *rnenl was In:^-^! a ' I'l co-i- 
pijt.or pofiplG, I r- rt^ei to Iriplemenl. ^h*^ pro'rrar^r and aeln jpi?'' 
f.hp ia.i,a files. 'IliICI r,f?ono 1 to have riational '>v-:r ^c^^f?s -in'l J 
a.'::- ' ha-^ alon : with th-- lata v^re sone fairl v sophi'^;! : car f^-i 

corif^u ' -'t; f}ro' ra^^'. Af; It ti.irrie'l out the prn^ra ir, ".'^eae'i cha-^'^ef 
befor*"^ thoy won't ] over execute and ha.va provo^; to ho very i'"- 
efficrQi^:^ fiiv\ e/n^'^'^^i '^--^ o ran. , Lat^;r T learns:! that there cjre 
•nany rrich co:apu*e^' :;yr*p-'»8 '^loatln^ aronr.'i the coun+ry an^l lo.s': 
have th-: nane nr')'^l<? : . .su.r^-'-^estinn Ifj : Hov/ ahout (^o'\o ^oo'/! 

computer software for doin.cr seaxches? 



[ av.i M'^ "'hrai I ki 1 ] 
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JiMy :::o, l^^?'. 



•.J. on:; tc» at tho V ii7];ini;^ ::«:c;rr-oL: m'jCm 
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August 19, 1975 



Miss JoAnn M. Steiger 
Steiger, Pink and Smith, Inc. 
2254 Chelan Place 
Los Angeles, California 90068 

Dear Miss Steiger: 



Because your analysis of the ERIC system just reached 



me, I have not had time to address myself to the ideas in any depth. 
Still it seems to me that you advance a workable schema for enabling 
the ERIC system to focus more directly a documents pertaining to 
"Curriculum" and "Instruction". 



My major concern in what you propose is the apparent 



separation of "audiovisual materials" from other instructional materials. 
I would think that any individual seeking, say, the ERIC listings under 
Instruction in Science would want to see any annotations of appropriate 
audiovisual materials included. 

If I understand \ nat you are proposing, this will not be 
possible — or at least will require double listing. 




JRS:PB 




James R. Squire 
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August 18, 1975 



Mr. Charles Hoover 
National Institute of Education 
Office of Dissemination and Resources 
Washington, D,C, 20208 

Dear Chuck: 

Attached are responses to Dr. Steiger's report on ERIC. 
I have responded to the report page by page to assist the 
people who may use our comments; in doing so, a few items 
are repeated. 

Hope this is useful. 



Cordially , 




Robert W, Howe 
Director, ERIC/SMEAC 



RVHrlsh 

Enclosures: ERIC/SMEAC Codes 

Disinger and Lee Directory 



cc: 



Catherine Welsh 
^/doAnn Steiger 
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Tlir: OHIO STATIO LIINIVIOUSITV 

August 18, 1975 



Comments Re: The ERIC System and Practitioner Needs 
Jnly, 1975 
JoAnn M. Steiger 



1. Page 3, Findings 



Paragraph 2 - ERIC does have many practitioner oriented materials. 
(This is not to construe tliat it should not have more!) The amount of 
material in the ERIC system varies in several ways: 1. Both RIE and CUE 
contain many activities, units, guides, and other instructional materiHi" 
however, RLE has more of the larger retrievable materials (units, books, 
and guides) and CUE has more of the smaller retrievable materials 
(activities); 2. the number of teacher oriented documents in various 
content areas varies by Clearinghouse philosophy, by actual production of 
materials in the field, by budget available for document processing, and 
by lack of emphasis in the ERIC system on a few areas (art, music, etc.). 
While there are variations, many fields-- science, environmental education 
and mathematics have many materials in the files on most curricular areas! 
(There are some gaps, but these are far less severe than what is there. 
We would be willing to ship a computer "dump" of abstracts in HUr fields 
to make a point.) 

Partitiaiing the file by subject areas (as we have done) would indicate 
what actually exists and where real gaps are. 

2. Page 3, Findings 

Paragraph 3 - We can give .specific instructions on how to retrieve over 
90% of the materials in our fields that are instructional materials, teaching 
guides, curriculum guides, or learning activities. Example: Elementary 
School Science and Instructional Materials or Science Activities or Learning 
Activities or Teaching Guides or Curriculum Guides would yield the bulk 
of material in the system; similar searches would do the same in Mal^atics 
Secondare School Mathematics and Science. I can narrow the search in various 
ways or . oadcn it also. 
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3. Need for... page 3 

Hull and Wanger - We agree with their findings. Our surveys j.upporr 
their data. 



4a. Retrieval... page 5 

Paragraph 2, page 5 - Not generally true. Elementary School Mathematics 
and Instructional Materials or Learning Activities. 

This would yield primarily instructional materials with potentially a 
few research reports about the use of these. I feel that is not all bad. 
(Obviously I believe it has the benefit that a person may read some of the 
reports and decide not to use some of the materials for their particular 
groups.) 

This would n£t narrow materials to grade 3. VHiile it may be desirable 
to build that into the search system (and we do index things b^^ grade if 
the materials are stated as such) what is grade 3 one place is not grade 3 
some place else. What is grade 3 for upper ability students is not grade 
3 for lower ability students. 

4b. Retrieval... page 5 

Paragraph 3 - We have codes we use and have suggested to ERIC several 
times. They have been in use at our Center (slightly modified) since 1966. 
As with any code there are overlaps; we have not found them to bt^ serious. 

5. Retrieval of... page 6 

Paragraph 1 - A subsidiary problem. We agree. This is a problem. 
The problem, however, is not as simple as one might like to make it. 

a. Most materials are unevaluated or tested. 

b. Products that are evaluated or tested vary in the type of 
assessment they receive. 

c. Most materials are available long before assessment data are 
available . 

d. Most "tested** materials have been tested under certain circumstances. 
These conditions may be as important as knowing that the materials 
were tested. 

We believe (1) there should be a way of indicating materials have been 
tested; (2) evaluative material when possible should be attached to the 
instructional material or referenced in the abstract and (3) there should 
be a way of adding evaluative data to the system as it accumulates on 
instructional materials in the system. 
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We also believe funds should be available to compile lists of DroL^r^n,., 
and materials that have been tested that are in RlF^l^E We have' 

:n5r:^e;:io's°edr^ --^^ ^^^^r 



6a. Standardization of Descriptors - page 8 

We are not in favor of using only those five. Our document tvoe rorip 



6b 



Use of Pubtype Codes - page 9 



Paragraph 2 - Books are not instructional materials? Many reference 
Dooks certaxnly are and some people teach from several books! 
6c. Page 10 

Levels - agreed. That is what we try to do; but, we' include a 
broader term like instructional maL-rials (two descriptors or identifiers). 

7- A Separate System... page 12 

No! There are many advantages in having the two together, particularly 
if we hope teachers will consider research results in designing education 
programs. Reading an abstract about research frequently "turns on" th- 
teacher to read the report and to use the ideas. 

8. Retrieving... page 13 

Something is needed but definitions are difficult. Also— how do you 
amend the code or abstract when new data are available? Tho later data ir.ay 
be better or more useful. Data may also be obtained on a program previously 
coded as not evaluated. How do you amend? 

9. Costs and... page 22 

Very hard to obtain real data other than publication costs... and that 
is frequently the tip of the iceburg. 
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ERIC ' Iliiilwr Edia ■at ion 



August 13, 1975 



Dr, Jo Ann Steiger 

Steiger, Fink and Siriith, Inc. ^ 
6723 Town Lane Road 
McLean, Va, 22101 

Dear Dr. Steiger: 

First let me say that I found your paper entitled ''The ERIC System In 
Practitioner Needs" to be very interesting. Your points made concerning the 
indexing in practices and needs for improvement are valid. I think that 
most of the Clearinghouses would agree that more consistency is needed and 
greater effort should be made in the training of indexers/abstractors . 

Speaking only for the Clearinghouse on Higher Education I have some 
trouble with the two basic problems that you stated at the beginning of 
your paper. In the area of postsecondary education, especially four year 
colleges and universities the use of the "traditional" program text and 
curriculum outline is not used. As you know college level courses are 
more apt to use a variety of materials, most of which are not easily ident- 
ified as "curriculum or instructional materials". This is especially true 
for the upper and gradua.te levels. 

The materials that do fit the description of curriculum materials are 
generally commercially produced and copyrighted. It has been a policy 
established by our National Board of Advisors not to cite this type of a 
material in Resources in Education. The reason for this is that this type 
of material is not considered fugitive and since the ERIC system has not 
yet received sufficient amount of funding to cover all materials related 
to education this Clearinghouse has dedicated itself to exerting its 
efforts in the areas that would have the greatest impact. It is felt that 
since the commercially produced materials have a desimination mechanism 
of their own and the major attention of this Clearinghouse should focus on 
materials concerned with higher education that do not have wide exposure 
and dissemination. 

The second point that I have problems with is as a result of the lack 
of clearly defined material of higher education. Because of this lack of 
definition it is very hard for this Clearinghouse to identify and index 
tht! "instructional materials of various types and related practice-oriented 
documents". Are documents such as the National Commissions Report on 
Financing Higher Education ,books co;.' emed with professional socialization 
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or journal articles concerned with management techniques considered to be 
practice-oriented documents? As you can see at least for the higher educ- 
ation level, more thought needs to be given to defining what is considered 
instructional materials. Again let me say that I believe the ERIC rysten 
has a long way to go to achelve acceptable consistency in its indexing 
practices. Part of the problem, the training of indexer/abstractors , is 
being closely examined and training workshops are being planned for the 
future. The other problem of establishing the appropriate descriptor 
terms may never be solved at the satisfaction of everyone since a variety 
of persons with a variety of backgrounds and educational focus are involved 
with the indexing process. 

Sincerely , 

Jonathan D. Fife 
Associate Director 

JDF:ea 
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University of Pittsburgh 



August 18, 1975 

Dr. JoAnn M. Stciyer 
Steicjor, Fink and Snu.th, Inc. 
6723 Towne Lane Road 
McLean, Virginia 22101 

Doar Dr. Stoiger : 

In reference to your letter of July 30, 1975 (which •'I 
received August 12th). I must first state that the bulk 
of our ERIC users are not utilizing the files as educational 
practitioners. Though a significant number of the users 
are actually teachers, even this group is predominancy 
utilizing the files for their own work as graduate students. 
Therefore, I hesitate to offer any specific suggestions 
concerning your area of interest, although I agree that 
much would be gained if the transfer of this wealth of 
research material into actual classroom usacje could be 
expedited. (This is, as I am sure you know, a constant 
problem in every discipline) . 

Another factor which you may or may not realize is that I 
deal with the ERIC data bases only in the magnetic forms. 
The University has both an interactive (user on himself) 
and batch processing (information specialists) system. With 
all this negative background (I may be useless to you) I will 
share some thoughts that I have had concerning indexing prob- 
lems that have evolved through usage of many magnetic data 
bases . 

rjo syster- will ever be all things to all people and in spite 
of careful preliminary planning, most systems have to be 
changed. The custom of introducing change from a certain 
date forward is usually necessitated by fiscal restraints. 
Although this is always a handicap it is much worse with 
magnetic data bases since it is more difficult to educate 
the user to such a change (a user of magnetic data bases 
tends to consider the entire corpus of material not a volume 
per year as he will with printed material) . At the present 
time many bibliographic magnetic data bases are either too 
large or will be too large within a few years for efficient 
searching. They are going to have to be divided and to date, 
Of^inion on division seems to favor subject division. My 
first choice therefore, is alternative three, a special data 
base. Hopefully the material already in the file and relative 
to the new file will be extracted and added to the new file. 
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Page Two - Dr. Steiqor 
August 18, 1975 



I cannot choose between one and two because I see no hope 
of having them go retrospective. 

I hope this is of some value to you. 



Yours truly, 



E. E. Duncan 
Coordinator 



EED/nc 
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August 19, 1975 



Dr. JoAnn M. Steiger 
STEIGER, FINK AND SMITH, INC. 
6723 Towne Lane Road 
McLean, VA 22101 

Dear Dr. Steiger: 

Thank^you for sharing your paper "The ERIC System and Practitioner 
Needs" with us. It appears that you got caught in the crunch of 
the alchemy that transformed the R in ERIC from "research" to 
"resources." The transformation was easily handled by federal fiat, 
but is encountering difficulty in research, development, and practice 
in educat ion. 

Your findings that school personnel are chiefly int6;rested in 
instructional materials and procedures confirms our experience and 
information in this area. But that ERIC is an efficient and effective 
mechanism for addressing this interest appears to be imposed by your 
NIE Order rather than by a reasoned formulation for meeting this 
clearh articulated practitioner (sic) interest. 

ERIC was architected as a resource for research documents and has 
clear merits as such (although as the 1972-73 evaluations you cite 
clearly indicate, it can be expanded and economized as such). Products 
and practices are an entirely different matter than reports of inquiry; 
and experience in areas other than education confirms that they can 
be more efficiently and effectively treated by mechanisms completely 
apart from information retrieval systems such as ERIC. 

Catalogs, handbooks, and "ad" journals are the conventional mechanisms 
for the information functions you address. Since products and practices 
are inherently less print oriented in substance, the "abstract" and 
"thesaurus" treatment that forms the core of ERIC is cumbersome 
expensive, and ineffectual. ' 

The MACOS incident is fresh enough in mind to make the question of how 
NIE can cooperate with rather than circumvent the private sector in 
forwarding the implementation and installation of we 1 1 -deve 1 oped 
educational products a matter of high import. For now and for the 
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Dr. JoAnn M. Steiger 
August 19, 1975 
Page 2 



roreseeoblc future, the economics of education are such that the 
overwhelming majority of such products will be developed through 
R&D that is publicly sponsored. But there is no reason why ERIC 
need supplant established private capability for advertising, market- 
ing, and distribution. I'm sure that this is no one's intent, but 
it is exactly what the boundaries of your study corral. 

It may well be that informative resojices such as the forthcoming 
catalog from NIE are justifiable initiatives of the federal govern- 
ment that will be acceptable to the private sector and useful to 
school personnel. But these can be produced for a fraction of the 
cost of the "alternative strategies" you present and without twisting 
ERIC far out of shape. 

I hope that the "possibility that the abstracting guidelines described 
in this paper may form the basis for guidelines for writing abstracts 
of products developed by labs and centers" is remote. The notion of an 
abstract for a product is as anachronistic as the notion of an advertise- 
ment for a research report. Between the extremes of abstracts and 
advertisements, there are many communication genre that make good sense 
and that the educational R&D Community has been slow to adopt in coupling 
its efforts with that of school personnel. l*d support another NIE 
Order to set forth these as a follow-on to your present analysis. 

Again, I appreciate your collegial courtesy in sharing the paper with 
us. The work appears competently done and is clearly reported. It 
simply seems to me that you were started on the wrong track which if 
pursued will become a needlessly and unnecessarily expensive and 
i 1 1-conceived trip. 

Cord i a 1 1 y , 




Execut i ve Di rector 



RES: j 1 
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August 18, 1975 



Mr, Charles W. Hoover 
National Institute of Education 
Office of Utilization and Resources 
Washington, D.C. 20208 



Dear Mr. Hoover: 



I am happy to have the opportunity to respond to the paper written by Dr. 
JoAnn Steiger. I think that studies such as Dr. Steiger's can be a great 
help in making the ERIC system meet the needs of its users. This study 
in particular is quite thought provoking. Her recommendations certainly 
merit consideration. My own reactions to her recommendations follow: 

1. The need for access to educational product, program, and prac- 
tice documents. As Dr. Steiger points out, the ERIC system 
should be designed to be most accessible and most useful to 
educational practitioners. I don't believe that there can be 
any question about this. However, it seems to me that there is some 
question about whether we should divide the ERIC file into 
"practitioner-oriented" and non-practitioner-oriented mater- 
ials. Is there really a call for _all ERIC "teaching materials," 
for example? Or is the call more accurately for some ERIC 
"teaching materials," in a given subject, at a given educa- 
tional level, for a given population? To phrase this question 
another way, would it really be of any value to ERIC users to 
divide the file into "practical" and "impractical" documents? 
If such a division is desirable, could it not be done by means 
of presently available software, e.g., the exclusion of those 
documents indexed as dealing with "research" or "theory"? Why 
is it necessary to pull all product, program, and Dractice docu- 
ments on a single command? (As you will note, thes j are questions 
and not nnswers. At present, 1 don't have the answers. However, 
these cjuestions should be answered before we proceed.) 

I, The need for access to evaluated materials. 

On this matter too, I seem to have more questions than answers. 
Although I can see the value of indexing documents by whether 
or not they are field tested or evaluated, it seems to me that 
there are some matters which we should consider first. Might 
not the indication by the ERIC system that a program has been 
evaluated be taken to mean that the program has the approval 
of USOE as, an "effective program"? (If a program has been 
evaluated and found to be worthless, it would be assumed that 
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Page two 

Mr. Charles W. Hoover 
August 18, 1975 



KRIC would reject it.) Would this be a potential source of trouble 
for ERIC? 

3. The Standardization of product, program, and practice descriptors. 
The recommendation to standardize descriptors here appears to be a 
matter of establishing mandatory form terms to correspond to tne 
recently established mandatory leveling terms. As Dr. Steiger 
points out, the problem with this is that it will be difficult 

to distinguish between the use of such terms as form tenns and 
other uses of them as subject terms. When will the descriptor 
INSTRUCTION mean that the document deals with techniques of 
educational practice and when vlll the use of this same de- 
scriptor mean instead that the document deals with research 
into the effectiveness of instruction or educational theory 
about the nature of instruction'.' 

To return to a point which I have made earlier, why is it necessary 
to indpx a document with the descriptor INSTRUCTION when it could 
more accurately be indexed with the descripcor ENGLISH INSTRUCTION? 
Won't practitioners be more likely to use the latter term than the 
former? Will standardization really benefit the user? , 

4. Use of Pubtype Codes. 

I would certainly agree that some refining of the Pubtype Codes 
is necessary. The duplication in Teaching Guides/Curriculum Guides 
is the most obvious area for improvement. The expansion of the 
number of codes is a matter which bears further investigation. I 
suspect that, the optimum number for ERIC users. The expansion ot 
the number of codes might reduce their usefulness, since users 
would frequently have to use several code numbers to gain access 
to all the information they need. The proposed "general categories 
codes might also be ill-advised, since they are based on the theory 
that all documents in the ERIC system would easily fall into one 
and only ono, of the three categories. Frequently, of course, docu- 
ments could fit all three categories. 

It should also be considered whether an elaborate coding system 
(in this case, up to 99 Pubtype Codes paired with three general 
categories codes) would be too confusing for the average user of 
the ERIC system. What would be needed would be a way of eliminat- 
ing users' confusion, not a means of adding an extra dimension to 
it. 

5. Guidelines for Abstracting. 

The guidelines which are su- ested are, for the most part, quite 
pood. However, I believe they are already contained in the 

Processing Manual in one .rm or another. Perhaps it worid be good 
to group these ideas separately in order to emphasize me importance 
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i>f inst: rur t lonal nuit.c r i als ; perhaps not. The only guideline which our 
CltMriiij'JiouMf lias woi already i mpJ emonLfd is the one re^^arding ^'Cu.sfs 
and rronn|ui,s i t I's , " If cost inrorm.'it ion is inchuh'd in an abstract, 
.".oirn* Indication should he made that the costs li:;ted are appiicahlc 
only for the spociffc location from which the document issued on 
the date at which the document was written Cuot necessarily the date 
wlien the document was published). Generalizations fr ii such figures 
might otherwise be in error and ERIC miglit be held responsible. 

I hope that these comments will be of some help in evaluating Dr. Steiger's 
study. T appreciate the difficulties which she had to overcome in preparing 
her study and T readily acknowledge that no perfect solutions of the problem 
of improving user access are possible. Dr. Steiger's recommendations are an 
excellent stimulus to further work in this area. 

Sincerely, 

Daniel Dieterich 
Assistant Director 
ERTC/RCS 

DD/fb 
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August 28, J975 



Dr. JoAnn M. SteiRcr 
Steiger Fink and Smith, Inc. 
672 3 Towne Lane^ Road 
McLean, Virginia 22101 

Dear Dr. Steiger: 

I am enclosing a copy of my response to "The ERIC System and Practitioner 
Needs" for your infannation. I appreciate your efforts on behalf of NIE 
and ERIC. I think that studies such as yours are quite valuable in broad- 
ening our horizons. 

Sincerely, 



Daniel J. Dieterich 
Assistant Director 
ERIC/RCS 

DJD/fb 

Enclosure 
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(JOUNCIL FOR AMERICAN PRIVATE EDUCATION 

1625 EYE STRKIvT, N. W, (SUITE lOlO) 
WASHINGTON, l>, O, aiOOOO 

(202) 050.3230 



August 15, 1975 



Dear Dr. Steiger: 

Thank you for giving me an opportunity to look over ::he draft 
of the paper developed for the Division of Dissemination and Resources of 
the National Institute of Education. We very much appreciate your considera- 
tion of the needs of private school people as you consider ways in which 
ERIC services to practitioners might be improved. 

For a number of reasons, which are not related to your study, 
private school people have had relatively little exposure to ERIC services. 
As a result, we have little from our experience to contribute to your 
study. On the basis of such limited experience as we have had, my best 
judgment is that for the most part what voi'^s best for public school 
people will work best for those in private hools. 

There are, however, two exceptions to this general statement, 
li/hile Messrs. Clemens, Chesley, Brandhorst, Houston, and I are working 
together to overcome this brace of problems, they probably should be called 
to your attention since it seems appropriate that they be dealt with in your 
report. First, there should be a clear mandate placed upon one or more 
clearinghouses to search out and process materials originating in or related 
to private pre -col legia t e education. Second, appropriate descriptors should 
be developed to provide efficient access to such materials once they are 
incorporated in the data base. 

Should you have any question.; or see ways in which I could help, 
I would be happy to have you cal. 1 on me. 

Cordially yours, 

Robert L. Lamborn 
Executive Director 

Dr. JoAnn M. Steiger 
Steiger, Fink and Smith, Inc. 
f)7 ^3 To\>me Lane Road 
McLean, Virginia 22101 



137 



MCMfiERS- THE American Luthppan Chupcm. fpi^^mps COUNCIL on eoucation; Lutheran Chupch-m^ssoupi Synod. Board oppapish Eoucatic- 

TIONAL ASSOCIATION OF EPISCOPAL SCHOOLS. NATIONAL ASSOCIATION OF INDEPENDENT SCHOOLS: NATIONAL CATHOLIC EDUCATION ASSOCIA;jf 
Q lATIONAL SOCIETY FOR HEBREW DAY SCHOOLS; NATIONAL UNION OF CHRISTIAN SCHOOLS; U. S. CATHOLIC CONFERENCE 




• . 0 LI rawer P. B c u I ri r C o r a d o 8 0 30 - :M)2) 1 




Western lnterst«ile Commission for Highnr Education 



October 2, 1975 



Dr. JoAnn M. Steiger 
6723 Towne Lane Road 
McLean Virginia 22101 

Dear Dr. Steiger, 

Your letter and accompanying report were forwarded to me for answering. I 
realize that your deadline is long past, but will respond briefly to several 
aspects of the document in the hope the input will be useful. 

Interestingly, the problem described is not one I have had to face in using 
the ERIC system. Our searches are rarely aimed at finding instructional 
materials. However, there are several points raised which are of interest 
to me as a librarian and others which are relevant at another level. 

The statement of the problem ( Findings , p. 2-7) is clear. 

In the section Dis cussion of Alternative Strategies , p. 7-14, I strongly 
favor the use of Pubtype Codes, which would make it possible to zero in on 
-several kinds of searches in addition to those for instructional materials, 
for example, certain kinds of reference materials. The two-level system 
seems cumbersome, but the problem described, (that of separating items which 
aj;;e_ instructional materials from those which are about such materials) needs 
to be attacked. It is not only in the case of instructional materials that 
this problem is met. I face it continually in my searches. It arises with 
any descriptor which can be used to describe a kind of material, and one can 
never be sure one will retrieve the materials articles about them. 

Finally, I think the guidelines presented in the 3d section are excellent and 
would greatly improve the system. 

Hope you succeed in getting improvements you need in ERIC - I think it's won- 
derful and I don't know how I would live without it, but it can certainly 
use improvement - what can't? 

Sincerely yours 



JoAn S. Segal 
Librarian. 
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